



























































































The	 existing	 literature	points	 to	 a	 ‘paucity	 of	 research	 relating	 to	 sexuality,	 RSE	 and	ASD’	




though	 are	 not	 always	 equipped	 to	 do	 so.	 However,	 the	 onset	 of	 the	 new	 government	
legislation	in	2019/20,	will	see	the	delivery	of	RSE	becoming	part	of	the	remit	of	school	staff.	
	
The	 present	 study	 explored	 the	 delivery	 of	 RSE	 within	 one	 local	 authority	 in	 the	 East	 of	
England	 to	 pupils	 with	 ASD	 attending	 mainstream	 schools.	 Views	 of	 parents	 and	 young	
people	 diagnosed	 with	 ASD,	 as	 well	 as	 staff	 were	 explored.	 Additionally,	 educational	


















Conclusion:	 The	 thoughts	 and	 views	 of	 the	 different	 interest	 groups	 within	 this	 local	
authority	were	quite	progressive	and	seem	to	have	so	far,	had	a	positive	impact	on	current	
delivery	of	RSE	to	pupils	with	an	ASD	diagnosis.	The	findings	and	their	 implications	for	the	














































































































	REFERENCES	 	 	 	 	 	 	 	 																				136	
	


































Table	1:	Pupil	Group	demographics			 	 																																 	 										51		
Table	2:	The	Process	of	Thematic	Analysis	as	outlined	by	Braun	and	Clarke	(2006)								66	
Table	3:	Establishing	Trustworthiness	during	each	phase	of	Thematic	Analysis		
															(based	on	work	by	Nowell	et	al.2017)	 	 	 	 	 											68	






Figure	1:	Bronfenbrenner’s	Ecological	Systems	Model	 	 	 	 										37	
Figure	2:	Development	of	initial	themes	by	number	of	coding	references																								75	
Figure	3:	Initial	thematic	map	showing	5	main	themes	 																	75	
Figure	4:	Developed	Thematic	Map																																														 	 	 										77	
Figure	5:	Thematic	Map	of	sub	theme	‘Why	teach	RSE’	 	 	 	 										81	
Figure	6:	Thematic	Map	of	sub	theme	‘What	to	teach’	 	 	 	 										85	
Figure	7:	Thematic	Map	of	sub	theme	‘How	to	teach’	 	 	 	 										91	
Figure	8:	Thematic	Map	of	sub	theme	‘When	to	teach’	 	 	 	 										98	
Figure	9:	Thematic	map	of	Super-ordinate	theme	–	Collective	Responsibility																	102	
Figure	10:	Thematic	Map	for	Research	Question	2	 	 	 	 	 									113	
Figure	11:	An	Ecological	Model	(developed	by	the	researcher)	as	it	applies		
																			to	the	young	person	with	ASD	in	this	study	(based	on	Bronfenbrenner’s	


















As	 a	 Teaching	 Assistant	 (TA)	 working	 within	 the	 same	 local	 authority	 where	 the	 current	
research	is	to	be	carried	out,	the	researcher	was	tasked	with	delivering	a	curriculum	of	Sex	
and	Relationship	education	to	a	group	of	5	Year	9	pupils	with	a	mix	of	Special	Educational	








‘Sex	 and	 Relationship	 Education	 for	 children	 with	 SEN’	 and	 highlighted	 the	 previous	
experience	and	benefits	of	delivering	this	curriculum.		The	feedback	was	quite	good	and	it	
was	 recommended	by	 the	 course	 tutor	 as	 a	 potential	 area	 for	 research	particularly	 given	
that	 there	 was	 not	 much	 on	 the	 topic	 within	 the	 field	 of	 educational	 psychology.	 This,	
together	with	 the	experience	as	a	TA,	 led	 the	 researcher	 to	consider	 the	 topic	of	Sex	and	





















For	 the	 purposes	 of	 this	 paper,	 ASD	 would	 be	 the	 term	 used	 to	 refer	 to	 the	 different	
diagnostic	 labels	 and	 would	 include	 autism,	 autistic	 spectrum	 condition	 (ASC),	 Asperger	
syndrome	and	high	functioning	autism	(HFA).	
	
The	National	Autistic	 Society	 (NAS)	defines	 autism	as	 a	 “lifelong,	 developmental	 disability	













ASD	 is	often	characterised	by	 impairments	within	 three	categories:	 social	 communication,	
social	interaction	and	restrictive	and	repetitive	patterns	of	behaviours,	activities	or	interests	
(as	 specified	 by	 the	 International	 Classification	 of	 Diseases-	 ICD-10	 [2016	 Version]),	
commonly	 used	 for	 diagnosis	 in	 the	 UK).	 It	 is	 the	 impairment	 in	 social	 interaction	 and	





















body,	 and	 an	 ability	 to	make	 informed	 decisions	 and	 express	 sexual	 feelings	 in	 a	 socially	
acceptable	manner.		
	
The	 reality	at	 the	moment	 is	 that	many	 typically	developing	young	people	do	not	 receive	
adequate	RSE	(Hartman,	2014)	and	the	situation	is	even	worse	for	those	with	special	needs.	
Alford	(2008)	contests	that	young	people	who	have	 little	RSE	are	more	 likely	to	engage	 in	
early	sexual	behaviour	and	make	poor	choices	with	regards	to	contraception	whereas	those	










can	 be	 critical	 to	 the	 development	 of	 a	 positive	 self-esteem,	 encompassing	 self-image,	
values,	attitudes	and	beliefs.	Sexuality	is	seen	as	being	different	from	a	typical	friendship	as	
friendships	do	not	usually	involve	physical	intimacy	and	the	type	of	emotional	commitment	
that	may	be	 required	 for	a	 sexual	 relationship.	 Sexuality	 is	 fluid,	 changing	continuously	 in	
response	 to	our	 interactions	and	experiences	 (Koller	2000).	Understanding	one’s	 sexuality	









involved	 in	sexual	awareness:	 (a)	sexual-consciousness	–	a	person	attends	to	their	 internal	
sexual	cues,	 for	example,	bodily	sensations,	and	reflect	on	their	own	sexuality;	 (b)	sexual-
monitoring-	 a	 person’s	 ability	 to	 be	 aware	 of	 how	 their	 sexuality	 is	 viewed	by	 others;	 (c)	
sexual-assertiveness	–	a	person’s	tendency	to	display	assertiveness	 in	their	sexual	decision	
making;	(d)	sex-appeal	consciousness	–	an	awareness	of	how	one’s	sexiness	is	perceived	by	
others.	 It	 follows	 therefore	 that	 for	 those	 with	 ASD	 who	 struggle	 with	 self-awareness	







Traditionally,	 individuals	 displaying	 a	 disability	 have	 been	 thought	 of	 as	 being	 sexually	





Studies	 now	 show	 that	 young	 people	 with	 disabilities	 are	 at	 an	 increased	 risk	 of	 sexual	
abuse	(Blum	et	al.	2001;	Mandell	et	al.2005),	and	unwanted	pregnancies	(Levy	et	al.,	1992).		
Statistics	report	a	figure	for	those	with	disabilities	that	is	higher	than	the	20%	to	25%,	which	
is	 reported	 for	children	without	disabilities	 (Koller	2000).	Furthermore,	young	people	with	










The	 existing	 literature	points	 to	 a	 ‘paucity	 of	 research	 relating	 to	 sexuality,	 RSE	 and	ASD’	
(Hartman,	2014),	compared	to	sexuality	of	people	with	other	developmental/learning	needs	




































An	 initial	 search	was	 conducted	 using	 the	 terms	 ‘autism,	 sex,	 sexuality,	 education’	 in	 the	
University	 of	 Sheffield’s	 Starplus	 Library	 search	 engine	 in	 the	 ‘University	 Collections’	 tab	
which	yielded	0	 results.	The	 ‘Articles	and	more’	 tab	was	 then	used	and	 this	yielded	4,237	









Educational	 and	 Child	 Psychology	 (DECP).	 Using	 similar	 search	 terms	 and	 limits	 as	 above,	











The	 review	of	 literature	 found	 that	 there	was	a	paucity	of	 research	 specifically	 related	 to	







Based	 on	 the	 search,	 the	 researcher	 decided	 to	 use	 articles/literature	 referenced	 in	 the	
Hartman	(2014)	text	as	well	as	any	other	literature	that	was	brought	up	in	the	search.	There	
was	 a	 most	 recent	 study	 conducted	 after	 Hartman’s	 review	 and	 this	 was	 of	 particular	
interest	to	the	researcher	as	it	gained	the	views	of	young	people	with	ASD.	It	was	decided	to	
choose	 a	 few	 pertinent	 and	 more	 recent	 articles	 and	 analyse	 the	 studies	 in	 terms	 of	
involvement	of	young	people	with	ASD,	size	of	study,	results	obtained	and	limitations.	





One	of	 the	 core	 elements	 of	ASD	 is	 the	 poor	 understanding	 of	 social	 interactions	 and	 an	






participate	 in	 all	 aspects	 of	 adolescent	 life,	 particularly,	 forming	 and	 maintaining	
relationships	 (American	 Psychiatric	 Association	 [APA]	 2013),	 limiting	 their	 experience	 of	
social	 interactions.	 As	 these	 young	 people	 grow	 into	 adults,	 their	 deficits	 become	 more	
pronounced	as	does	the	complexity	of	their	sexuality	(Stokes	and	Kaur,	2005).		
	
As	 a	 result,	 young	 people	 with	 ASD	 are	 prone	 to	 all	 sorts	 of	 difficulties	 in	 relationships,	
particularly	 those	of	a	sexual	nature	 (Byers	et	al.	2013).	This	 lack	of	social	 judgement	also	
increases	 vulnerability	 and	 leads	 to	 a	 high	 risk	 of	 sexual	 abuse	 and	 victimisation	 (Brown-
Lavoie	et	al.	2014).		
	
Robyn	 Steward	 (2014),	 a	 young	 woman	 with	 Asperger’s	 Syndrome	 and	 author	 of	 ‘The	
Independent	 Woman’s	 Handbook	 for	 Super	 Safe	 Living	 on	 the	 Autism	 Spectrum’,	 writes	
about	her	own	sexual	abuse	resulting	from	her	ASD	difficulties,	supporting	Brown-Lavoie	et	






















with	ASD	where	 there	 is	a	 tendency	 for	physical	development	 to	be	out	of	 sync	with	and	
outpace	emotional	development	(Ballan	2012).		
	
A	 survey	of	 100	parents	of	ASD	 youth	 conducted	 in	 1993	by	Ruble	 and	Dalrymple,	 found	
that	parents	had	a	number	of	concerns	regarding	sexuality,	 the	most	common	ones	being	
that	 their	 child’s	 nonsexual	 behaviour	 would	 be	 misconstrued	 as	 sexual,	 that	 sexual	
behaviours	would	be	misunderstood	and	that	their	child	would	be	subject	to	sexual	abuse	
and	exploitation.	Recent	studies	are	consistent	with	these	previous	findings	and	Holmes	et	




















concern	about	being	embarrassed	by	the	behaviour	of	the	 individuals	 in	their	care.	This	 is	
reported	 to	be	a	particular	 concern	 for	boys	with	ASD	who	may	often	expose	 themselves	
and	 self-	 stimulate/masturbate	 in	 public.	 The	 focus	 of	 Koller’s	 study	 was	 on	 the	




Blakeley-Smith	 in	 2010.	 	 However,	 the	 aim	was	 not	 only	 to	 explore	 the	 views	 of	 parents	
regarding	 the	 sexuality	 of	 their	 ASD	 children,	 but	 also	 to	 develop	 a	 parent	 sexuality-











three	 focus	 groups	 based	 on	 their	 child’s	 chronological	 age	 (8-12	 years,	 13-15	 years,	 16-
18years)	and	verbal	cognitive	skills.	Focus	groups	were	for	a	single	session	 lasting	1.5	to	2	
hours	and	 they	were	audio-taped.	There	were	 four	 stages	 to	 the	 focus	groups.	 Stage	one	
was	 the	 introduction	 and	 included	 clarification	 of	 the	 term	 ‘sexuality’	 which	 researchers	




to	be	 involved	 in	the	focus	group.	 Initial	 themes	were	gathered	at	this	stage.	 	Stage	three	
was	the	‘In-depth	 investigation’	where	participants	were	probed	on	specific	questions	and	
asked	to	 ‘brainstorm’	on	sheets	of	paper	prior	to	discussion.	Stage	four	was	the	‘wrap-up’	
where	 additional	 comments	 could	 be	 added	 or	 alterations	 made	 and	 the	 session	 was	
summarised.		
	
Each	 focus	 group	 had	 an	 observer/recorder	 who	 made	 notes	 of	 salient	 points	 with	
examples.	Note-based	analysis	was	employed	to	derive	themes	and	patterns	and	audio	was	
used	for	clarification	and	for	direct	quotes.	Six	main	themes/patterns	emerged	which	were	
consistent	 with	 previous	 findings	 of	 concerns	 for	 the	 misinterpretation	 of	 their	 child’s	
behaviour.	However,	 there	were	additional	 concerns	 for	 the	potential	 legal	 consequences	
for	 their	 child	 resulting	 from	 their	 ‘inappropriate’	 and	 ‘harmful’	 behaviour.	 Parents	 saw	a	








and	 involved	 two	 parent	 groups	 of	 five	 parents	 each.	 A	 ‘Parent	 comfort	 ratings’	
questionnaire	 and	 some	 qualitative	 data	was	 also	 obtained.	 Some	 parents	 had	 described	
themselves	as	being	anxious	when	it	came	to	discussing	the	topic	of	sexuality	and	had	set	
this	 as	 the	 primary	 goal	 of	 their	 involvement.	 	 Results	 showed	 significant	 increases	 in	
average	 comfort	 ratings	 for	 discussing	 sexuality	 in	 a	 group	 (p<.02)	 and	 with	 school	 staff	
(p<.03).	Parents	most	enjoyed	hearing	others’	experiences	and	the	opportunity	to	problem-
solve	 together.	 They	 appreciated	 working	 with	 a	 supportive	 professional	 who	 shared	
information	 and	materials	 that	 they	 could	 take	 away	and	 share	with	 their	 child	 and	 their	
school.	
	
This	 study	was	 limited	 by	 its	 small	 sample	 size	 which	 has	 been	 a	 factor	 in	many	 studies	
within	this	field.	Additionally,	participants	were	volunteers	and	there	was	no	control	group	






and	 their	 children	 as	 a	 protective	 factor	 in	 reducing	 risky	 sexual	 behaviour	 among	 youth	
generally,	 though	 at	 the	 time	 of	 her	 study,	 this	 protective	 function	 between	 parents	 and	
children	 with	 ASD	 was	 not	 explored.	 Ballan	 set	 about	 to	 understand	 this	 parent-child	






Ballan’s	 study	 was	 in-depth	 interviews	 using	 semi-structured	 questioning.	 Nineteen	




independent	 coders	 to	 aid	 reliability	 and	 there	was	 an	 agreement	 rate	of	 94%.	 Emergent	
themes	included:	misperceptions	of	children’s	non-sexual	and	sexual	behaviour,	challenges	
in	 addressing	 sexuality	 with	 their	 own	 children	 as	 well	 as	 professionals,	 sexuality	
information	 communicated	 to	 children,	 and	 perceptions	 of	 children’s	 future	 influencing	
communication	topics.		
	
Ballan	 described	 her	 study	 as	 being	 innovative,	 addressing	 a	 gap	 in	 the	 literature	 and	
helping	 to	 shed	 light	 on	 the	 ‘sexual	 risk	 reduction	 needs’	 of	 ASD	 youth	 and	 the	 possible	
‘protective’	role	of	parental	involvement.	It	was	noted	that	parents	struggled	to	envision	a	
romantic	 future	 for	 their	children	which	Ballan	saw	as	being	striking.	The	study	suggested	







one	 child	 was	 female.	 Mothers	 can	 often	 find	 it	 difficult	 to	 discuss	 matters	 of	 a	 sexual	









for	 their	 children	 with	 ASD	 and	 here	 again	 parents	 expressed	 concerns	 about	 their	 self-





concerns	 for	 ASD	 adolescents	 of	 average	 or	 above	 intellectual	 functioning	 and	 the	
significance	 of	 these	 concerns	 to	 the	 parent’s	 ability	 to	 engage	 in	 parent-child	 sexuality	
communication	(PCSC).		131	parents	(of	mostly	male	adolescents	with	ASD)	participated	in	
an	 online	 survey	made	 up	 of	 a	 Social	 Responsiveness	 Scale	 –	 2nd	 edition	 (parent	 report)	














(90.7%)	 about	 their	 children’s	 future	 romantic	 relationships	 and	 partnered	 sexual	
experiences	 consistent	 with	 the	 previous	 research,	 but	 where	 the	 child’s	 communication	
and	 cognition	 needs	 were	more	 severe,	 parental	 concern	 was	 greater.	 89.9%	 of	 parents	
surveyed	 were	 doubtful	 of	 their	 child’s	 ability	 to	 have/sustain	 any	 kind	 of	 emotionally	
fulfilling	relationship	which	we	know	can	lead	to	social	isolation,	resulting	in	loneliness	and	
depression	(Mazurek	2014).	The	impact	this	can	have	on	mental	health	and	well-being	has	
implications	 for	 all	who	work	with	 CYP	with	ASD	with	 regards	 to	 providing	 the	 necessary	
teaching	for	relationships	and	sexuality.	
	
A	 primary	 aim	 of	 this	 study	 was	 to	 examine	 the	 impact	 of	 parental	 concerns	 on	 PCSC.	
Previous	studies	gave	rise	to	the	view	that	concerns	by	parents	could	impede	PCSC	(Ballan,	
2012).	An	alternative	 view	could	be	 that	parental	 concerns	would	be	a	motivator	 as	 they	
seek	to	protect	their	children	from	the	potential	risks	(Holmes	et	al.,	2016).	The	study	found	






restricted	 to	 those	 with	 computer	 and	 internet	 access,	 and	 quite	 possibly,	 those	 of	
affluence.	Holmes	et	al.	themselves	mention	that	participants	were	all	‘white,	married	and	
well-educated’,	 which	 is	 hardly	 indicative	 of	 the	 general	 population.	 Additionally,	
participants	were	all	volunteers	and	Strassberg	and	Lowe	(1995)	report	that	volunteers	for	





general	 public	 and	 so	 these	 parents	 may	 have	 had	 a	 different	 approach	 to	 their	 child’s	
sexuality.	Finally,	like	in	so	many	other	studies,	the	gender	of	the	parents	participating	was	
predominantly	 female	 (92.2%)	 and	 the	 children,	 predominantly	male	 (87%),	 and	 this	 has	















previous	 studies	 was	 gained	 from	 professionals	 working	 with	 young	 people	 with	 ASD	 or	
from	 parents	 and	 so	 were	 the	 perceptions	 of	 others	 and	 not	 of	 the	 young	 people	
themselves.		
	
This	mixed-methods	 comparative	 study	 looked	 at	 forty	 young	 people	 in	 the	 18	 –	 25	 age	
group,	 a	 group	 recently	 included	 in	 the	 Special	 Educational	Needs	 and	Disabilities	 (SEND)	
Code	of	Practice	(2015)	and	an	age	group	for	whom	RSE	is	most	relevant.	The	study	involved	






more	 male	 participants	 in	 the	 ASD	 group	 (12	 males	 to	 8	 females)	 than	 in	 the	 typically	
developing	 group	 (7	 males	 to	 13	 females).	 The	 use	 of	 majority	 male	 participants	 was	
prevalent	 in	 previous	 studies,	 perhaps	 because	 of	 the	male-female	 ratio	within	ASD.	 This	
gender	 bias	was	 compensated	 for	 by	 the	 use	 of	 a	 Pearson’s	 Chi	 square	 test	which	made	
gender	 independent	 from	 the	 group.	 From	 the	 twenty	 participants	 in	 each	 group,	 four	
males	and	four	females	took	part	in	the	qualitative	element	of	the	study,	so	here	there	was	
a	gender	balance.	No	participant	had	an	intellectual	impairment.	
Participants	 completed	 self-report	 measures.	 These	 included	 a	 Sexual	 Knowledge,	




minutes	 in	 length.	 One	 strength	 of	 this	 study	 was	 in	 stating	 its	 ontological	 and	
epistemological	 stance	 of	 critical	 realism	 where	 it	 positioned	 itself	 for	 thematic	 analysis,	
which	was	the	method	used	to	make	sense	of	the	interviews.		
	











The	 thematic	 element	 confirmed	 the	 feelings	 of	 inadequacy	 and	 even	 vulnerability,	
expressed	by	the	ASD	group,	which	was	notably	absent	from	the	typically	developing	group,	
where	 participants	 felt	 much	 more	 knowledgeable	 and	 comfortable	 with	 their	 sexuality.	
Overriding	 themes	 included:	 dissatisfaction	 with	 sex	 education	 in	 school,	 sexuality	 (their	
own	sexual	orientation),	social	anxiety,	and	vulnerability.		
	
While	 there	 were	 attempts	 in	 this	 research	 to	 address	 previous	 shortcomings,	 some	
limitations	were	 identified	by	the	authors	themselves.	Most	notable	was	the	small	sample	
size	which	always	seems	to	be	the	case	in	research	in	this	area,	as	it	almost	always	tends	to	
be	 case	 studies	 or	 qualitative,	 making	 it	 difficult	 for	 generalisability.	 Additionally,	 the	
qualitative	 research	 was	 conducted	 with	 ‘volunteers’	 who	 had	 already	 completed	 the	
questionnaires	 so	 it	was	 hardly	 a	 ‘random	 sample’.	 Also	 of	 note	was	 the	 absence	 of	 any	
information	 regarding	 intellectual	 ability	 of	 participants	 other	 than	 to	 say	 they	 had	 no	
intellectual	impairment.	This	was	somewhat	vague	and	could	have	been	clarified	further	as	
this	would	have	an	 impact	on	 the	 results.	 There	are	also	questions	 regarding	 the	derived	
themes	 as	 these	 would	 have	 been	 subject	 to	 the	 researcher’s	 interpretation.	 Lastly,	 the	
interviews	 were	 particularly	 short	 lasting	 no	 more	 than	 15	 minutes	 and	 one	 wonders	















Koller,	writing	 in	 2000	 in	 America,	 saw	RSE	 as	 an	 important	 aspect	 of	mental	 health	 and	
well-being	 for	all	 individuals	but	especially	 so	 for	young	people	with	ASD	who	could	have	
particular	struggles	within	this	area.	Koller	(2000)	sees	this	need	for	RSE	for	ASD	youths	to	





individuals,	 a	position	 supported	by	Hatton	and	Tector	 (2010).	 Loneliness	 is	 a	well-known	
chronic	 stressor	 leading	 to	 psychiatric	 and	 physical	 health	 problems	 (Mazurek,	 2014).	 A	




outcomes	 as	 well	 as	 impacting	 on	 physical	 health.	 This	 in	 turn	 makes	 for	 an	 improved	
quality	of	life	with	decreased	morbidity	and	mortality	(Mazurek,	2014).	With	such	benefits	





























A	 study	 by	Gilmour	 et	 al	 (2012)	 indicates	 young	 people	with	ASD	 do	 show	 an	 interest	 in	
relationships	and	sex,	yet	they	are	provided	with	 less	RSE	and	have	 less	sexual	knowledge	





2010)	 than	 their	 typically	developing	peers.	 	Koller	 (2000)	 cites	 societal	barriers	as	having	
played	a	role	in	this	unbalanced	approach	to	delivering	RSE.		
	




and	adulthood	with	the	ability	 to	 form	and	maintain	healthy,	mature	sexual	 relationships.	
The	United	Nations	Enable	 (2011,	also	cited	 in	Ballan	2012)	addresses	 these	 rights	by	 the	
endorsement	of	 the	Convention	on	 the	Rights	of	 Persons	with	Disabilities	 in	 99	 countries	




to	 young	 people	 with	 ASD.	 Many	 studies	 also	 point	 to	 parents	 as	 being	 best	 placed	 to	
deliver	this	curriculum	to	their	children.	However,	difficulties	arise	regarding	exactly	‘what’	













Most	 noteworthy	 was	 that	 most	 of	 the	 data	 gained	 in	 studies	 came	 from	 parents	 and	
professionals	(with	a	few	exceptions,	such	as	Hannah	and	Stagg,	2016).	Additionally,	sample	






this	 curriculum.	 This	 is	 particularly	 of	 importance	 given	 the	 reformed	 statutory	 guidance	
published	 in	 a	 press	 release	 from	 the	 Department	 for	 Education	 (2017)	 following	
consultation	and	amendments	to	the	Children	and	Social	Work	Bill	due	to	come	into	place	in	
2019/20.	These	propose	 that	RSE	will	be	compulsory	 in	all	 schools	 in	England	and	 that	all	






Also	worth	mentioning	 is	 that	 studies	 conducted	 so	 far	 preside	mostly	 within	 the	 health	
and/or	 social	 work	 domain:	 	 for	 example,	 social	 work	 in	 health;	 mental	 health	 nursing;	
psychiatry	and	paediatrics.	There	was	not	much	from	a	psychology	perspective	and	certainly	





















et	 al.,	 2016).	 However,	 the	 research	 has	 also	 demonstrated	 that	 parents	 are	 not	 always	
aware,	 skilled	 or	 have	 knowledge	 in	 this	 area	 (Nichols	 and	 Blakeley-Smith,	 2010;	 Ballan,	




The	 new	 legislation	will	 see	 changes	 to	 the	 title	 of	 the	 subject	 first	 of	 all	with	 the	 name	
changing	from	‘sex	education’	to	‘Relationship	and	Sex	Education’,	and	will	place	more	of	an	
emphasis	 on	 the	 ‘relationship’	 aspect.	 This	 will	 begin	 at	 Primary	 school	 with	 the	 ‘sex’	
element	 to	 be	 introduced	 at	 secondary	 school.	 The	 new	 curriculum	 will	 also	 cater	 to	





identity	 topics	 covering	 lesbian,	 gay,	 bisexual,	 transgendered,	 and	 queer	 (or	 questioning-
LGBTQ	(Oxford	Dictionary	of	English).	
	








who	are	 tasked	with,	or	will	 be	 tasked	with,	delivering	 the	RSE	 curriculum	when	 the	new	
legislation	 comes	 into	 effect	 in	 the	 near	 future.	 It	 is	 also	 of	 interest	 to	 the	 researcher	 to	
obtain	 the	 views	 of	 educational	 psychologists	 working	 within	 the	 LA	 and	 explore	 their	





discover	 how	 the	 RSE	 curriculum	 has	 been	 delivered	 thus	 far	 to	 young	 people	with	 ASD,	
within	 the	 mainstream	 context.	 In	 so	 doing,	 it	 will	 also	 explore	 what	 barriers	 may	 be	











o RSQ1.1:	 ‘How	 do	 the	 views	 of	 staff	 within	 the	 local	 authority	 affect	
delivery/non-delivery	 of	 the	 RSE	 curriculum	 to	 young	 people	 with	 a	
diagnosis	of	ASD	in	a	mainstream	setting?’	
	
o RSQ1.2:	 	 ‘How	 do	 the	 views	 of	 parents	 within	 the	 local	 authority	 affect	
delivery/non-delivery	 of	 the	 RSE	 curriculum	 to	 their	 young	 people	with	 a	
diagnosis	of	ASD	in	a	mainstream	setting?’	
	
o RSQ1.3:	 ‘How	 do	 the	 views	 of	 young	 people	 with	 ASD	 in	 mainstream	
settings	within	 the	 local	 authority	 affect	 the	 delivery/non-delivery	 of	 the	
RSE	curriculum?’	
	












RQ2:	 	 ‘What	 barriers	 might	 exist	 to	 the	 delivery	 of	 RSE	 for	 young	 people	 with	 ASD	 in			
mainstream	settings	within	this	local	authority?’	
	
It	 is	 hoped	 that	 this	 research	will	 contribute	 to	 the	 development	 of	 a	 RSE	 curriculum	 for	










































	Bronfenbrenner’s	 ecological	 systems	 theory	 (Bronfenbrenner,	 1994)	 refers	 to	 the	
interactive	 nature	 of	 various	 factors	 in	 a	 child/young	 person’s	 environment	 and	 the	
influence	 these	 can	 have	 on	 the	 child/young	 person’s	 development.	 Bronfenbrenner	 saw	





system	 within	 which	 the	 child	 operates,	 which	 is	 important	 to	 understanding	 the	 child’s	
development.	For	Bronfenbrenner,	this	‘ecological	system’	consisted	firstly	of	a	microsystem	
which	included	the	child’s	immediate	environment,	made	up	of	family,	school,	nursery,	peer	
group	 or	 church.	 	 Next	 is	 the	 mesosystem	 which	 encompasses	 linkages	 between	 the	
different	microsystems,	 so	between	 family	 and	 school,	 peer	 group	and	 family,	 family	 and	
church	and	 so	on.	 It	 is	 a	 system	of	microsystems.	The	exosystem	goes	a	 step	 further	and	
involves	processes	 taking	place	between	 settings	 that	 are	outside	of	 the	 child’s	 remit	but	
have	an	 impact	on	him/her	nevertheless	and	 include	systems	such	as	 the	neighbourhood,	
the	community	and	the	extended	family.		At	the	macrosystem	level	is	the	cultural	patterns	
and	values,	political	and	economic	systems	that	present	resources,	opportunities	or	hazards	

























(1994)	 theory	 into	 consideration,	 the	 researcher	 wanted	 to	 explore	 how	 the	 different	
systems	 around	 the	 young	 person	 diagnosed	 with	 ASD	 were	 impacting	 on	 their	
development	 of	 relationship	 skills	 in	 the	 first	 instance,	 and	 consequently	 their	
understanding	 of	 sexual	 relationships	 and	 interactions.	 	 The	 research	 would	 explore	
influences	within	the	micro,	meso	and	exo	systems	(such	as	family,	school,	 local	authority,	
culture	and	media)	 and	 the	 interrelationship	between	 these	and	how	 they	 impact	on	 the	










how	a	person’s	attitude	may	 influence	 their	 resultant	behaviour.	Unlike	previous	 theories	





This	 research	 will	 uncover	 the	 attitudes	 of	 different	 interest	 groups	 –	 parents,	 teachers,	























a	 relatively	 new	 slant	 to	 ontological	 and	 epistemological	 issues	 (Easton,	 2009)	 that	 uses	
‘causal’	language	to	make	sense	of	the	world.	Realists	see	the	world	as	existing	whether	we	
are	aware	of	it	or	not.	There	is	the	assumption	that	there	is	a	real	world,	but	there	is	no	way	
that	 this	can	ever	be	proved	or	disproved.	Relativists	on	 the	other	hand,	 refute	 this	claim	
and	 see	 no	 reality	 existing	 outside	 of	 the	 language	 used	 to	 describe	 it.	 This	 language	 is	
constantly	changing	and	making	the	‘truth’	to	be	non-existent	and	fallible.	This	then	implies	




that	 while	 some	 knowledge	 of	 it	 may	 be	 fallible,	 not	 all	 is.	 	 Critical	 realists	 assume	 a	















whose	 version	 should	be	 considered	privileged/wrong	within	a	particular	 context	 and	 the	
factors	 that	 lead	 us	 to	 accept	 one	 version	 over	 another,	 factors	 such	 as	 race,	 religion,	
gender	and	in	this	case,	disability.	
	
















nature,	 while	 ‘How?’	 and	 ‘Why?’	 questions	 suggest	 explanatory	 research.	 The	 chosen	














































An	 initial	 theory	was	 developed,	 as	 recommended	 by	 Yin	 (2018)	 as	 a	way	 of	 providing	 a	
“blueprint”	 for	 the	 study,	 telling	us	where	we	should	 look.	 	The	 theoretical	 statement	 for	
this	 study	was	 as	 follows:	The	 case	 study	will	 show	 that	 the	 thoughts	 and	 views	 of	 the	
different	 adult	 interest	 groups	 within	 the	 local	 authority	 are	 either	 preventing	 or	
facilitating	 the	 successful	 implementation	 of	 RSE	 to	 young	 persons	 with	 ASD	 in	
mainstream	 schools.	 	 It	 will	 also	 show	 how	 to	 address	 these	 barriers	 to	 bring	 about	
change.		
	
The	 first	 theoretical	 position	 is	 taken	based	on	 the	 researcher’s	 own	personal	 experience	
working	 in	 a	 secondary	 school	where	 some	members	 of	 staff	wanted	 to	 veer	 away	 from	
curriculum	modifications	for	this	group	as	they	found	the	material	too	‘uncomfortable’	due	















was	a	more	efficient	method	 for	 gaining	multiple	 views	 (Krueger	and	Casey,	2015)	within	
each	particular	interest	group.	The	nature	of	the	topic	also	gave	some	bearing	to	the	use	of	




members	 of	 the	 group	 divulging	more	 information	 than	 they	would	 if	 interviewed	 alone.	
Other	benefits	of	using	 focus	groups	 for	 this	 study	 included	 the	possibility	of	 snowballing	
(Bloor	et	al.,	2001)	as	topics	arise	and	reactions	to	these	lead	to	reactions	from	others	in	the	
group,	 as	 well	 as	 spontaneity	 (Bloor	 et	 al.,	 2001)	 which	 could	 give	 rise	 to	 valuable	
information	being	gained.	Additionally,	if	someone	withdrew	from	the	study,	the	researcher	
had	other	participants	within	the	group	so	that	the	effect	of	a	withdrawal	would	not	have	


















dominant	 voices	 ‘take	 over’	 the	 group	 at	 the	 expense	 of	 other	 quieter	 members	 of	 the	
group.	 To	 compensate	 for	 this	 the	 researcher	 at	 times	 directed	 questions	 to	 particular	
members	 to	 ensure	 that	 everyone	 was	 heard.	 There	 is	 also	 the	 possibility	 of	 creating	 a	
homogeneous	group	where	everyone	 thinks	alike.	To	compensate	 for	 this,	 the	 researcher	




to	 be	 problematic	 especially	 when	 transcribing	 so	 many	 voices.	 Despite	 all	 this,	 the	






















to	 the	 thoughts	 and	 views	 of	 those	 within	 this	 authority	 alone.	 The	 sample	 size	 was	
additionally	restricted	by	the	qualitative	nature	in	which	data	was	gathered,	that	is,	through	
focus	 groups	 and	 the	 fact	 that	 purposeful	 sampling	 was	 used.	 Purposeful	 sampling,	 also	
known	 as	 ‘judgement	 sampling’	 is	 the	 most	 common	 sampling	 technique	 in	 qualitative	
research	(Marshall	1996).	It	uses	selection	based	on	the	researcher’s	judgement	of	typicality	
or	interest	(Robson,	2002)	and	identifies	participants	with	specific	knowledge	or	experience	








2001)	as	participants	need	 to	be	carefully	 selected	 to	match	 the	 focus	of	 the	 research,	 in	
this	 case,	 a	 detailed	 exploration	 of	 relationship	 and	 sex	 education	 for	 young	 people	with	
ASD	 in	mainstream	 settings	 in	 one	 local	 authority.	With	 this	 in	mind,	 specific	 participant	
groups	 were	 targeted	 whom	 the	 researcher	 felt	 had	 responsibility	 in	 some	 way	 for	
delivering,	or	ensuring	delivery,	of	this	curriculum	to	young	people	with	a	diagnosis	of	ASD.	
As	such,	participant	groups	included:	Parents,	Staff,	Autism	Outreach	staff	and	Educational	
Psychologists.	 The	 researcher	 was	 also	 keen	 to	 capture	 the	 voice	 of	 the	 young	 people	
themselves	 diagnosed	with	 ASD	 and	 so	 they	 were	 included	 to	 obtain	 their	 views	 on	 the	
subject.	
	
Pre-conceived	 questions	 used	 to	 generate	 discussion	 during	 the	 focus	 groups,	 were	
influenced	 by	 previous	 research	 and	 also	 based	 on	 additional	 information	 the	 researcher	
wished	to	discover.	Consideration	was	also	given	to	Yin’s	(2018,	p.29)	statement:	“The	more	
a	 case	 study	 contains	 specific	 questions	 and	 propositions,	 the	 more	 it	 will	 stay	 within	
feasible	 limits”.	 	 Some	 questions,	 such	 as	 “What	 do	 you	 understand	 by	 the	 term	





It	 was	 decided	 to	 conduct	 the	 pilot	 study	 with	 the	 pupil	 group	 as	 this	 group	 had	 the	
potential	 to	 be	 most	 problematic	 (and	 it	 certainly	 was).	 After	 initially	 thinking	 that	










aged	 14,	 anonymously	 called	 ‘John’,	 who	 had	 a	 diagnosis	 of	 Autism.	 I	 had	 an	 initial	
discussion	 with	 John	 and	 explained	 what	 the	 study	 was	 about	 and	 how	 it	 was	 to	 be	
conducted	 and	 sought	 his	 views	 on	 the	 kinds	 of	 questions	 to	 ask	 as	well	 as	 exactly	 how	
might	be	best	to	get	pupils	to	engage	with	me	and	the	topic.	Based	on	this	conversation,	it	
was	decided	to	first	engage	pupils	in	a	questionnaire	(See	appendix	5),	as	a	way	of	gaining	
their	 confidence	 and	 trust	 as	 well	 as	 gathering	 some	 more	 views	 of	 the	 topic.	 The	
questionnaire	was	developed	based	on	information	gathered	from	previous	studies	as	well	
as	 the	 researcher’s	 own	previous	 experience	of	 delivering	RSE	 to	 secondary	 school	 pupils	
some	 of	 whom	were	 diagnosed	 with	 ASD.	 Following	 the	 questionnaire	 stage,	 only	 those	
who	 were	 willing	 to	 participate	 further	 would	 go	 on	 to	 form	 a	 focus	 group.	 The	
questionnaire	 served	 a	 two-fold	 purpose	 of	 not	 only	 gaining	willing	 participants,	 but	 also	
providing	 additional	 data	 that	 would	 go	 on	 to	 contribute	 to	 pupil	 views	 which,	 for	 the	
researcher,	 would	 add	 significant	 value	 in	 meeting	 the	 research	 aims,	 as	 giving	 voice	 to	
these	young	people	was	of	substantial	significance	to	the	researcher.		
	
Furthermore,	 John	 indicated	 some	 hesitation	 about	 forming	 a	 group	 with	 pupils	 from	
another	school	whom	he	did	not	know,	which	was	understandable	given	the	nature	of	ASD	
and	its	impact	on	social	communication	and	interaction.	So	it	was	decided	that	there	would	




















of	 reasons.	 Firstly,	 at	 this	 age	 they	 should	be	able	 to	 give	 their	own	 informed	 consent	 to	
participate	in	the	study.	Secondly,	the	nature	of	the	topic	and	the	research	required	a	more	
mature	 attitude	 and	 some	 reflection	 on	what	 had	 transpired	 for	 these	 pupils	 throughout	
their	time	at	school.	It	was	felt	that	this	could	be	achieved	with	an	older	age	group.	Thirdly,	
this	 was	 an	 age	 group	 recently	 added	 to	 the	 Special	 Educational	 Need	 and	 Disabilities	












from	different	schools.	As	a	 result,	 there	were	many	 ‘gatekeepers’	 to	get	by	with	consent	








criteria	 for	 the	 study	 completed	questionnaires	 during	one	of	 the	pre-visits	 to	 the	 school	
(see	Appendix	6	 for	 results).	On	 this	visit	 the	 research	and	 its	aims	were	explained	 to	 the	
pupils	 and	 opportunity	 given	 for	 questions	 to	 be	 asked.	 Of	 this	 five,	 four	 amazing	 young	
people	 agreed	 to	 participate	 in	 the	 focus	 group	 discussion	 at	 a	 later	 date.	 	 They	 were	




















This	 focus	 group	 lasted	 for	 forty	minutes	 and	participants	were	debriefed	 at	 the	 end.	No	
participant	 raised	 concern	 and	 none	 was	 reported	 to	 me	 when	 I	 contacted	 the	 school	
following	the	focus	group.		
	
Reflection:	 	 There	were	 some	 technical	 difficulties	 at	 the	 start	 of	 this	 focus	 groups	which	
meant	 that	 proceedings	 had	 to	 be	 stopped	 and	 the	 questioning	 restarted.	 This	 however,	
proved	to	be	quite	beneficial	as	it	served	to	provide	an	icebreaker	and	made	the	group	much	

























Within	 this	 local	authority,	The	Autism	Outreach	Service	 (AOS)	offered	support	 to	parents	
and	 conducted	meetings	 with	 this	 group	 on	 a	 regular	 basis.	 Participants	 for	 this	 interest	
group	were	sourced	via	e-mail	 to	 the	group	and	 there	was	 initial	 interest	 from	3	parents.	
Information	sheets	(Appendix	8)	and	consent	forms	(Appendix	10)	were	sent	in	advance	by	




children	with	 ASD	 attending	mainstream	 schools	 and	 ranging	 in	 ages	 from	 6	 years	 to	 21	
years.	Their	children	all	attended	different	schools	and	parents	were	not	related	to	any	of	
the	 pupils	 in	 the	 pupil	 participant	 group.	 It	 was	 felt	 that	 inviting	 parents	 of	 the	 pupil	
Pseudo	Name	 Gender	 Age	 Special	
Educational	
Need	
Stan	 Male	 16	 ASD	diagnosis	
Ron	 Male	 13	 ASD	diagnosis	
Edward	 Male	 15	 ASD	diagnosis	





participants	would	 only	 contribute	 to	 the	 picture	 in	 that	 one	 area	 of	 the	 county	 and	 the	
research	aimed	to	discover	what	was	taking	place	more	widely	throughout	the	county.	As	a	





























The	 focus	 group	 was	 audio	 recorded	 and	 lasted	 approximately	 twenty-six	 minutes.	










the	 Senior	 Educational	 Psychologists.	 However,	 the	 timings	 of	 these	 meetings	 were	
inappropriate	for	the	research	timescale	so	 instead	the	researcher	had	to	contact	staff	on	
an	 individual	 basis	 and	 try	 to	 get	 a	 group	 together.	 This	 too	 proved	 unsuccessful	 as	 the	
researcher	realised	how	pressed	for	time	school	staff	can	be	and	in	the	end,	three	members	
of	 staff	 were	 interviewed	 individually.	 Two	 of	 them,	 a	 Special	 Educational	 Needs	 and	
Disability	Co-ordinator	(SENDCO)	and	a	Teaching	Assistant,	both	female,	worked	at	one	high	
school	 in	 one	 part	 of	 the	 local	 authority.	 The	 other,	 a	 past	 SENDCO	 and	 current	 English	
teacher,	 male,	 worked	 at	 another	 high	 school	 in	 a	 totally	 different	 area	 within	 the	 local	
authority.			
	
The	 researcher	 had	 hoped	 to	 explore	 how	 the	 gender	 of	 the	 staff	working	with	 the	 ASD	





































The	Autism	Outreach	 Service	 (AOS)	was	 a	 difficult	 group	 to	 access	 because	 they	were	 all	
quite	busy	 and	only	 visited	 the	office	periodically.	A	 time	had	 to	be	 found	when	most	 of	
them	 were	 in	 office	 at	 the	 same	 time	 and	 after	 some	 logistical	 manipulations,	 the	
researcher	managed	to	get	a	few	of	them	together	for	a	half	hour	slot	during	their	October	
team	meeting.	 Seven	members	of	 the	 teaching	 team	met	 for	 the	 focus	group	after	being	
emailed	 information	 leaflets	 (Appendix	 8)	 and	 consent	 forms	 (Appendix	 12)	 through	 the	




The	group	was	made	up	of	 two	male	and	 five	 female	experienced	teachers	of	pupils	with	
















that	 following	 the	 discussion	 two	members	 of	 the	 team	 felt	 inspired	 to	 set	 professional	
targets	around	the	topic	of	RSE.	The	researcher	was	pleased	to	acknowledge	that	she	was	











Tuesday	 of	 each	 month	 to	 hold	 team	 meetings	 and	 peer	 supervision.	 	 At	 the	 October	
meeting,	the	researcher	briefly	outlined	her	research	and	announced	her	intentions	to	hold	
a	focus	group	on	the	day	of	the	November	team	meeting	during	the	lunch	break,	suggesting	
a	 ‘working	 lunch’	approach.	Expressions	of	 interest	were	made	by	email	 to	the	researcher	
following	which	 the	 Information	 form	 (Appendix	 8)	 and	 Consent	 form	 (Appendix	 9)	were	
emailed	ahead	of	the	focus	group	date	to	save	on	time.		
	
5	EPs/Trainees	 indicated	an	 interest	to	participate	and	took	part	 in	the	focus	group	which	
lasted	 about	 45minutes.	 The	 group	 was	 made	 up	 of	 3	 qualified	 and	 experienced	 EPs	 (1	







Reflection:	 The	 researcher	 found	 it	 interesting	 that	 only	 the	 younger	 EPs	 elected	 to	
participate	 with	 some	 of	 the	 older	 ones	 commenting	 that	 they	 did	 not	 think	 they	 had	
















The	 final	 sample	was	made	 up	 of	 volunteers	 across	 all	 participant	 groups.	 In	 the	 Autism	
Outreach	 group,	 the	 researcher	 was	 given	 a	 half	 hour	 time	 slot	 at	 one	 of	 their	 team	
meetings	 so	 it	 could	be	 said	 that	 the	participants	did	not	 ‘volunteer’,	 however	 they	were	
free	to	 leave	 if	 they	did	not	wish	to	participate.	 In	all	other	adult	groups,	volunteers	were	














University	 of	 Sheffield	 on	 23/05/2018	 (See	 Appendix	 1).	 The	 study	 followed	 The	 British	






participants	 had	 to	 be	 sought	 at	 schools	 and	 posed	 the	 challenge	 of	 the	 school	 as	 a	
gatekeeper	 in	 the	 first	 instance.	 Once	 this	 was	 achieved,	 the	 other	 challenge	was	 to	 get	
parental	 consent	 (Appendix	7)	 to	 their	 children’s	 involvement	 in	 the	 study.	 Following	 this	
was	consent	from	the	pupils	themselves	(Appendices	3	and	4).		
	









their	 impairments	 in	 social	 interaction,	 social	 communication	 and	 social	 imagination.	




implications	of	 their	participation.	An	 Information	Form	was	presented	 in	a	 ‘user-friendly’	
letter	 style	 format	 with	 important	 terms	 such	 as	 ‘confidentiality’,	 ‘anonymity’	 and	
‘withdrawal’	explained	in	a	way	that	was	appropriate	to	the	young	person	with	autism	yet	
not	 overly	 simplistic	 to	 make	 them	 feel	 patronised	 in	 any	 way	 (See	 Appendix	 2).	 The	
Consent	Form	(Appendices	2/3)	was	constructed	 in	a	similar	style	and	both	used	a	 ‘comic	
sans’	 font	which	 is	 known	 to	appeal	 to	 learners	with	 special	educational	needs.	 John,	 the	





Harrington	et	al.	 (2013)	 suggests	 that	 in	gaining	consent	while	doing	 research	with	young	
people	with	autism,	there	is	the	possibility	of	‘acquiescence’	where	the	young	person	may	
have	 agreed	 out	 of	 a	 feeling	 of	 obligation	 brought	 about	 by	 the	 power	 imbalance	 of	 the	
adult	 researcher	 or	 because	 they	 are	 aware	 that	 parents	 have	 already	 given	 consent.	 As	
such,	the	researcher	needs	to	be	aware	of	subtle	signs	of	reluctance	to	participate	such	as	
the	 level	of	engagement	with	 the	activity.	Harrington	et	al.	 (2013)	 suggested	 the	use	of	a	








The	 adult	 participants	 in	 the	 other	 participant	 groups	 all	 completed	 consent	 forms	
(Appendices	 9-12)	which	 confirmed	 their	 understanding	of	 confidentiality,	 anonymity	 and	
withdrawal	from	the	study.	They	also	had	opportunities	to	ask	questions	before	consenting	
to	 take	part	 in	 the	 research.	 It	 should	be	noted	 that	 due	 to	 constraints	 of	 time,	many	of	
these	adult	groups	were	allotted	only	half	an	hour.	This	meant	that	Information	letters	and	
Consent	 forms	had	 to	be	emailed	 to	 these	groups	before	meeting	 them	to	allow	time	 for	
reading	 and	 processing.	 At	 the	 meeting	 it	 was	 asked	 whether	 there	 were	 any	














device	 with	 an	 integrated	 memory	 stick	 was	 used	 to	 audio	 record	 the	 focus	 group	
discussions.	 Recordings	 were	 then	 transferred	 to	 the	 researcher’s	 password	 protected	





(Appendices	 14-18)	 followed	 with	 pseudo	 names	 used	 to	 maintain	 anonymity.	 Once	
transcribed,	recordings	were	permanently	deleted	from	the	laptop.	
	
There	 was	 also	 some	 data	 collected	 from	 pupils	 through	 preliminary	 questionnaires	
(Appendix	5).	These	were	anonymous	as	there	were	no	names	attached.	Six	of	these	were	










presented	 herself	 as	 an	 outsider	 seeking	 participant’s	 insider	 viewpoint	 though	 in	 some	
cases	 it	 became	 known	 later	 on	 that	 the	 researcher	 was	 involved	 in	 delivering	 a	 similar		






Participants	 were	 debriefed	 at	 the	 end	 of	 their	 focus	 group	 interview	 session.	 It	 was	
intended	that	any	issues	raised	or	emotional	distress	would	be	dealt	with	appropriately	and	





staff	 interest	 groups.	 The	 parent	 group	 had	 numerous	 questions,	 not	 so	much	 about	 the	
research	itself,	but	more	about	where	they	could	go	to	get	help	and	support	for	broaching	
this	 topic	 with	 their	 own	 children.	 Information	 was	 shared	 accordingly	 based	 on	 the	
researcher’s	knowledge	of	existing	literature.	
	











Participants	 were	 assured	 in	 the	 Information	 letter	 about	 the	 confidentiality	 of	 the	
contributions	they	made.	For	the	young	people	this	was	explained	further.	 It	was	stressed	
that	whatever	was	said	in	the	group	had	to	stay	in	the	group	and	not	be	shared	with	others,	








Though	 not	 originally	 planned,	 the	 study	 in	 the	 end	 produced	 some	 quantitative	 data	 by	
way	of	questionnaires,	and	descriptive	statistics	were	used	to	report	on	these.	
	
Qualitative	 methods	 of	 data	 analysis	 usually	 sit	 within	 one	 of	 two	 camps:	 that	 which	 is	
rooted	 within	 a	 particular	 theoretical	 or	 epistemological	 position	 such	 as	 interpretative	
phenomenological	 analysis,	 and	 that	 which	 is	 impartial	 of	 theory	 and	 epistemology	 and	
applicable	across	a	range	of	approaches	such	as	thematic	analysis	(Clarke	and	Braun,	2017).	
The	current	research	adopted	a	critical	realist	position	which	was	compatible	with	thematic	








(2006,	p.79)	as	“a	method	 for	 identifying,	analysing,	and	 interpreting	patterns	of	meaning	
(‘themes’)	within	qualitative	data”.			
According	to	Clarke	and	Braun	(2017),	TA	offers	a	sound	method,	a	“tool	or	technique”	by	
which	data	 could	be	analysed	without	 theoretical	boundaries,	 rather	 than	a	methodology	
that	 is	 bounded	 by	 theory.	 This	 is	 not	 to	 say	 that	 TA	 is	 without	 a	 theoretical	 base	 -	





perspectives	 and	 paradigms	 (Clarke	 and	 Braun,	 2017).	 TA	 is	 by	 far	 the	 most	 common	








easy	 for	 the	beginner	qualitative	 researcher	 to	grasp.	Added	 to	 this,	 TA	 is	 argued	 to	be	a	
useful	 method	 for	 examining	 different	 perspectives,	 and	 highlighting	 similarities	 and	
differences	 (Braun	 and	 Clarke,	 2006;	 King,	 2004).	 It	 also	 allows	 large	 data	 sets	 to	 be	





When	 compared	 to	 other	 qualitative	 methods,	 the	 disadvantages	 of	 TA	 become	 more	
apparent,	such	as	the	lack	of	extensive	literature	on	TA	when	compared	with	methods	such	
as	 phenomenology,	 grounded	 theory	 and	 ethnography	 for	 example	 (Nowell	 et	 al.	 2017).		
Added	to	this	is	the	flexibility	of	TA	which	can	lead	to	a	lack	of	consistency	and	coherence	












TA,	 unlike	 other	 methods	 of	 qualitative	 analysis,	 is	 not	 “wedded	 to	 any	 pre-existing	
theoretical	framework”	(Braun	and	Clarke,	2006,	p.81)	and	as	such	it	can	be	used	within	a	
realist	 framework	 which	 focuses	 on	 experiences	 and	 realities	 of	 participants,	 or	 a	
constructionist	 framework	 which	 takes	 into	 account	 the	 impact	 of	 discourses	 on	 the	
individual	and	how	these	shape	their	experiences.	Likewise,	TA	can	also	be	a	‘contextualist’	










This	 outline	 as	 provided	 by	 Braun	 and	 Clarke	 (2006)	 (Table	 2)	 presents	 a	 practical	 and	
effective	procedure	for	performing	TA.	It	is	a	recursive	process	which	facilitates	movement	
back	and	 forth	 through	 the	phases	as	necessary.	 Thematic	 analysis	 can	be	a	 ‘data-driven’	
(inductive)	or	‘theory	–driven’	(deductive)	process	(Braun	and	Clarke,	2006).	For	this	study,	


























































Issues	 of	 quality	 arise	 from	 the	 use	 of	 case	 studies	 as	 well	 as	 thematic	 analysis	 as	 an	
analytical	 tool.	 Yin	 (2018)	 identifies	 four	 critical	 conditions	 related	 to	 maximising	 design	
quality	 of	 case	 studies	 and	 ‘trustworthiness’.	 These	 include	 construct	 validity,	 internal	
validity,	external	validity	and	reliability.		
	
In	 this	 study,	 comparison	 of	 the	 views	 of	 the	 five	 different	 focus	 groups	 allowed	 for	
triangulation	of	data,	that	 is,	converging	evidence	collected	from	different	sources,	and	so	



















arguable,	 but	 it	 is	 hoped	 that	 it	would	 help	 to	 inform	 general	 thinking	 and	 theory	 about	








































Lastly,	 the	 use	 of	 case	 studies	 and	 thematic	 analysis	 involves	 analysis	 of	 qualitative	 data	







researcher	 can	 follow	 the	 same	 procedures	 and	 hopefully	 produce	 similar	 results.	



























these	 (see	 Chapter	 5:	 Findings).	 This	 chapter	 describes	 in	 detail	 the	 process	 of	 thematic	
analysis	 as	 used	 to	 analyse	 the	 qualitative	 data	 produced	 in	 the	 study.	 To	 create	
transparency,	 the	 guidelines	 set	 out	 by	 Braun	 and	 Clarke	 (2006)	were	 adopted	 and	 each	
phase	 described	 in	 detail.	 Reference	 is	 also	 made	 to	 the	 use	 of	 the	 NVIVO	 12	 for	 Mac	






Following	 completion	 of	 the	 focus	 group	 interviews	 and	 individual	 interviews,	 the	
















end	decided	 to	 transcribe	herself	manually.	 This	 encouraged	prolonged	engagement	with	
the	data	(Nowell	et	al.	2017)	enabling	the	researcher	to	become	very	familiar	with	the	data	
























These	codes	were	created	as	“nodes”	 in	Nvivo	12	and	applied	to	 the	 first	 transcript	 to	be	
coded,	 the	Autism	Outreach	Service	 (AOS).	 It	 quickly	became	clear	 that	 a	 lot	more	nodes	
were	 needed	 and	 these	 were	 developed	 accordingly.	 As	more	 transcripts	 became	 coded	


































AOS	 Parents	 EPs	 Pupils	 SENCO1	 SENCO2	 TA	 Coded	texts/	
References	
A	role	for	the	EP	 	 	 ü	 	 ü	 	 	 21	
A	role	for	staff	 ü	 	 	 	 	 ü	 	 4	
A	role	for	AOS	team	 ü	 	 	 	 	 	 	 12	
Parents	role	in	
delivering	RSE	
ü	 ü	 	 ü	 	 ü	 	 20	
Parents’	hopes	for	the	
future	
	 ü	 ü	 	 	 	 	 17	
Parents’	views	on	RSE	
taught	in	schools	
ü	 	 	 	 	 	 	 8	
Parents’	fears	 ü	 	 	 	 	 	 	 7	
How	is	RSE	taught	 	 	 ü	 ü	 ü	 ü	 	 41	
Programmes	followed	 ü	 	 	 	 ü	 ü	 	 12	
Practical	
considerations	
ü	 	 ü	 ü	 ü	 	 ü	 46	
Familiarity	between	
adults	and	pupils	
	 	 	 ü	 ü	 	 ü	 4	
Changes	over	time	 	 	 ü	 	 	 	 	 4	
Why	there	is	a	need	to	
teach	RSE	
ü	 ü	 ü	 ü	 ü	 ü	 ü	 40	
Cross	curricular	links	 ü	 	 	 ü	 	 	 ü	 3	
When	to	teach	RSE	 	 ü	 ü	 ü	 ü	 	 	 30	
Gender	matters	 	 	 ü	 ü	 ü	 ü	 	 11	
What	to	include	on	the	
curriculum	
ü	 ü	 ü	 ü	 ü	 ü	 ü	 61	
Consider	individual	
needs	
ü	 	 ü	 ü	 ü	 ü	 ü	 17	
Barriers	to	teaching	 	 	 	 	 	 ü	 	 3	
Confidence	in	
delivering	RSE	
	 	 	 	 	 ü	 ü	 4	
Understanding	RSE	 ü	 ü	 ü	 ü	 ü	 ü	 ü	 27	
Involvement	of	
parents	






















think	 on	 the	 broader	 level	 of	 themes	 (Braun	 and	 Clarke,	 2006).	 Nodes	were	 analysed	 to	
discover	 how	 they	 may	 group	 together	 to	 form	 a	 possible	 overarching	 theme.	 The	
researcher	 also	 held	 in	 mind	 the	 importance	 of	 ‘school’,	 ‘parents’	 and	 ‘relationships’	 as	
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The	themes	were	refined	 further.	The	names	given	to	 the	themes	were	changed	to	 try	 to	
capture	the	essence	of	what	that	theme	was	about.	So,	‘Everyone’s	business’	was	changed	
to	 ‘Collective	 Responsibility’	 while	 ‘Positive	 perceptions’	 was	 used	 to	 encompass	 the	















































groups	 following	 guidelines	 by	 Braun	 and	 Clarke	 (2006).	 Additionally,	 a	 small	 amount	 of	



















As	described	 in	Chapter	4,	 the	 focus	group	and	 individual	 interviews	were	analysed	using	


















It	was	 found	that	 the	Positive	Perceptions	of	RSE	held	within	groups	was	grounded	 in	 the	
good	 understanding	 all	 the	 groups	 seemed	 to	 have	 of	 what	 RSE	 entailed.	 There	 was	











































There	 was	 an	 understanding	 across	 groups	 that	 the	 relationship	 element	 was	 of	 great	
importance	to	the	RSE	curriculum.			
	















































































































































































































































































Issues	 around	 gender	 identity	 was	 another	 area	 thought	 by	 many	 to	 be	 important	 to	
include	in	a	RSE	curriculum	for	this	cohort	in	particular,	as	it	was	thought	that	there	could	be	





















Parents	 particularly	 stressed	 the	 importance	 of	 allowing	 their	 children	 the	 freedom	 to	





















































































































































The	 importance	 of	 considering	 individual	 needs	 was	 highlighted	 within	 the	 professional	









































































































































































































































































Within	 all	 the	 groups	 there	was	 discussion	 regarding	what	age/Year	group	was	 the	most	




























































































































































Previous	 research	 had	 indicated	 that	 this	 was	 mainly	 a	 role	 for	 parents	 though	 it	 was	
revealed	 that	 parents	 didn’t	 always	 know	 how	 to	 go	 about	 this	 or	 what	 to	 teach.	 The	
current	 research	 found	 that	 parents	 were	 very	 much	 aware	 of	 their	 responsibility	 in	


























































































































on	 staff	who	are	 tasked	with	 teaching	 this	 curriculum	and	 so	 the	 researcher	was	 keen	 to	
discover	how	they	saw	their	role	within	this	area.	One	member	of	staff	who	was	male,	felt	
































































Amongst	 the	 AOS	 team	 there	 was	 a	 feeling	 that	 their	main	 role	 in	 contributing	 towards	
delivery	 of	 the	RSE	 curriculum	was	 in	 supporting	 both	parents	 and	 schools	 and	 that	 they	
were	very	much	involved	in	doing	this	already	in	both	a	proactive	but	also	reactive	way.		
	














































































The	 AOS	 team	 also	 provides	 a	 weekly	 support	 group	 to	 parents	 of	 children	 and	 young	





































































































































Research	 question	 2	was	 as	 follows:	What	 barriers	might	 exist	 to	 the	 delivery	 of	 RSE	 for	
young	people	with	ASD	in	mainstream	settings	within	this	local	authority?	While	findings	for	
this	 research	 question	 produced	 some	 interesting	 data,	 the	 researcher	 was	 pleasantly	
















Staff	 all	 identified	 resources	 as	 a	 barrier	 to	 delivery	 of	 this	 curriculum	 and	 this	 included	
financial,	human	and	time	resources.		In	terms	of	financial	resources,	one	SENDCo	explained	
how	 difficult	 it	 was	 to	 have	 staff	 suitably	 trained	 and	 able	 to	 deliver	 this	 curriculum	










When	 thinking	 of	 human	 resources,	 the	 situation	 is	 similar	 in	 terms	 of	 schools’	 ability	 to	






































school	merging	with	 another	 to	 become	 an	 academy.	 Historically	 he	was	 able	 to	 offer	 a	
bespoke	programme	of	RSE	to	pupils	with	ASD	but	in	the	last	couple	years	since	the	schools	
merged	this	has	become	quite	a	challenge	due	to	the	systems	and	structures	now	in	place	










































report	 aired	on	 February	 25th	 2019,	 announced	 that	 changes	 to	 the	 curriculum	will	 come	
into	 force	next	year	 (2020)	and	were	being	made	as	a	 result	of	added	pressures	of	 social	
media	 and	 internet	 use.	 The	 Education	 Secretary,	 Damian	 Hinds,	 reported	 that	 schools	
needed	to	do	more	to	support	children’s	(and	young	people’s)	mental	health	and	well-being	
acknowledging	 that	 positive	 relationships	 are	 linked	 to	 good	 mental	 health.	 The	 report	




changed’.	 Professor	 MacDowell	 also	 highlighted	 the	 importance	 of	 keeping	 parents	 well	
informed	and	sharing	the	responsibility	of	RSE	between	parents	and	schools.	
	
It	was	 against	 the	 backdrop	 of	 this	 existing	 climate	 and	 the	 imminent	 arrival	 of	 this	 new	
curriculum	 that	 the	 current	 research	 was	 conceptualised.	 The	 present	 study	 sought	 to	
explore	 the	current	 situation	 for	young	people	diagnosed	with	ASD	attending	mainstream	
schools	 within	 one	 local	 authority	 in	 the	 East	 Midlands	 area	 of	 England.	 Views	 were	
obtained	 from	 various	 interest	 groups	 who	 work	 with	 these	 young	 people	 and	 included	
school	 staff	 tasked	 with	 delivering	 the	 new	 curriculum,	 the	 Autism	 Outreach	 Team	 and	
Educational	 Psychologists.	 Parents	were	 included	 as	 previous	 research	 had	 indicated	 that	
they	were	best	placed	and	solely	responsible	for	delivering	RSE	to	their	Children	(Holmes	et	








questionnaire	 and	 qualitative	 data	 obtained	 via	 focus	 group	 discussions	 held	 for	 each	
interest	group	though	staff	views	were	obtained	individually	because	of	time	constraints.	A	
case	study	design	was	used	as	advocated	by	Yin	(2018).	Descriptive	statistics	was	used	for	
the	 quantitative	 data	 and	 thematic	 analysis	 (Braun	 and	 Clarke,	 2006)	 was	 the	 analytical	







o RSQ1.1:	 ‘How	 do	 the	 views	 of	 staff	 within	 the	 local	 authority	 affect	
delivery/non-delivery	 of	 the	 RSE	 curriculum	 to	 young	 people	 with	 a	
diagnosis	of	ASD	in	a	mainstream	setting?’	
	
o RSQ1.2:	 	 ‘How	 do	 the	 views	 of	 parents	 within	 the	 local	 authority	 affect	
delivery/non-delivery	 of	 the	 RSE	 curriculum	 to	 their	 young	 people	with	 a	
diagnosis	of	ASD	in	a	mainstream	setting?’	
	
o RSQ1.3:	 ‘How	 do	 the	 views	 of	 young	 people	 with	 ASD	 in	 mainstream	




















about	 to	 answer	 the	 research	 questions	 with	 reference	 to	 existing	 literature	 and	















representing	 each	 of	 the	 five	 interest	 groups,	 but	 this	 made	 the	 study	 manageable	 and	
allowed	for	rigour.	The	sample	size	was	additionally	restricted	by	the	qualitative	nature	 in	
which	data	was	gathered.	A	small	sample	size	would	mean	that	extrapolation	to	the	general	





focus	 groups	 due	 to	 the	 pressures	 of	 getting	 staff	 together	 given	 their	 teaching	
responsibilities	 and	 within	 the	 timeframe	 given	 for	 collecting	 data	 for	 the	 research.	 This	
meant	 that	 responses	may	have	been	different	 to	 that	obtained	had	they	been	 in	a	 focus	
group	 with	 group	 dynamics	 at	 play	 such	 as	 snowballing	 (Hess	 1968)	 (reactions	 to	 topics	
leading	 to	 reactions	 from	 others	 in	 the	 group)	 and	 spontaneity	 (Hess	 1968)	 which	 could	
have	 led	 to	more	 valuable	 information	 being	 gained.	 But	 at	 the	 same	 time,	 interviewing	
staff	independently	could	have	given	them	more	scope	to	talk	freely	and	more	time	to	give	



























have	 been	 a	 limitation.	 Among	 pupils,	 there	 was	 only	 one	 female	 participant	 and	 while	
every	 effort	was	made	 to	 take	 her	 views	 into	 consideration,	 it	 is	 difficult	 to	 use	 this	 one	
female	voice	as	representative	of	young	women	with	ASD	everywhere.	However,	this	male:	
female	ratio	reflects	the	gender	imbalance	that	exists	within	the	ASD	population.	Among	the	















to	make	adjustments	 to	 the	procedure	 including	 the	use	of	 an	 initial	questionnaire.	Most	
notable	 however,	was	 having	 to	 deal	with	 the	 school	 as	 a	 gatekeeper	 and	meeting	 their	






















An	unexpected	challenge	came	 in	 the	 form	of	understanding	 the	programme	




the	 use	 of	 Nvivo	 and	would	 have	 benefitted	 from	 some	 tuition	 in	 using	 the	
programme	as	she	believes	there	is	much	to	gain	from	it.	Nvivo,	the	researcher	





















persons	with	 ASD	 in	mainstream	 schools.	 It	will	 show	 how	 to	 address	 these	 barriers	 to	
bring	about	change.	
	
Contrary	 to	 the	 theory	 put	 forward	 however,	 findings	 indicated	 that	 not	 only	 were	 the	
thoughts	and	views	of	the	different	 interest	groups	 in	the	LA	very	broad	and	positive,	but	
that	RSE	was	being	 implemented	with	some	success	 in	quite	a	 few	schools	and	that	while	





people	 with	 ASD	 and	 understood	 the	 importance	 of	 an	 appropriate	 RSE	 curriculum	
delivered	 at	 school	 to	 support	 them	 and	 their	 child	 in	 achieving	 this	 outcome.	 Across	 all	
groups	there	was	a	broad	understanding	of	RSE	and	what	it	entails.	This	came	as	a	bit	of	a	
surprise	 to	 the	 researcher	 as	 previous	 studies	 such	 as	 that	 conducted	 by	 Nichols	 and	
Blakeley-Smith	(2010)	had	found	that	parents	in	particular,	often	equated	sex/sexuality	with	
sexual	 intercourse	and	that	there	was	a	very	narrow	view	of	the	topic.	This	was	definitely	
not	 the	 case	 in	 the	 current	 research	 and	 across	 all	 groups,	 participants	 thought	 that	 RSE	




immediately	 places	 the	 focus	 on	 relationships	 and	 is	 the	 term	 to	 be	 used	 in	 the	 new	









All	 groups	 reiterated	 the	 view	 that	 young	 people	 with	 ASD	 had	 specific	 needs	 and	
acknowledged	 that	 special	 consideration	 had	 to	 be	 given	 to	 this	 cohort	 for	 a	 variety	 of	






Across	 all	 groups	 various	 reasons	were	 given	 for	 the	 teaching	 of	 RSE,	 but	 these	were	 all	








The	vulnerability	of	 young	people	within	 this	 cohort	was	another	 reason	given	by	various	
groups	 including	 staff,	 EPs	 and	 even	 pupils	 cited	 their	 own	 vulnerability	 as	 a	 reason	 for	
teaching/learning	 more	 about	 RSE.	 Previous	 studies	 had	 already	 highlighted	 the	 risks	 to	





claimed	 that	 those	 with	 ASD	 were	 often	 two	 to	 three	 times	 more	 susceptible	 to	 sexual	
exploitation	 due	 to	 their	 lack	 of	 social	 judgement	 and	 inability	 to	 understand	 social	
expectations.	As	a	result	of	this	it	was	felt	that	certain	things	need	to	be	made	overly	explicit	
for	 these	young	people	 such	as	 for	example:	 the	difference	between	a	 ‘safe’	and	 ‘unsafe’	









culture.	 Among	 the	 adult	 groups,	 safety	 was	 a	 huge	 concern	 given	 the	 difficulties	 with	

















The	 topic	of	consent	was	a	 significant	one	 for	parents	 in	particular	who	 felt	 this	 could	be	
taught	at	an	early	age	and	developed	as	the	child	grows.	For	EPs,	consent	had	much	to	do	
with	 language	 and	 communication	which	 is	 an	 area	 of	 high	 need	 for	 pupils	 with	 an	 ASD	
diagnosis	so	this	was	seen	as	a	really	important	concept	to	get	across	to	the	young	person	





taught	 the	 basics	 of	 RSE	 they	 are	 still	 left	 unsure	 of	 how	 to	 go	 about	 navigating	
relationships.	 It	must	 be	 said	 that	 this	 would	 be	 difficult	 to	 teach	 even	 to	 young	 people	






views	across	 the	 various	 groups	with	 regards	 to	how	RSE	 should	be	 taught.	All	 reiterated	
that	 no	 ‘one	 size	 fits	 all’	 approach	would	work	 and	 that	 while	 the	 curriculum	 had	 to	 be	
tailored	for	this	cohort,	further	adjustments	were	needed	within	the	cohort	to	ensure	that	
individual	needs	were	being	met.	It	has	often	been	said	that	‘meeting	one	person	with	ASD	








local	 authority,	 with	 a	 caveat	 that	 it	 is	 to	 be	 used	 as	 a	 guide.	 Staff	 who	were	 using	 this	





the	 gender	 of	 the	 teacher	 delivering	 the	 curriculum	 is	 not	 of	 huge	 importance	 to	 male	
pupils.	The	lone	female	participant	however,	shared	a	preference	for	same	sex	teacher	and	
groupings.	Additionally,	pupils	recommend	more	emphasis	on	the	practical	skills	required	in	






and	 added	 to	 as	 the	 child	 grew	 older.	 A	 spiral	 approach,	 teaching	 little	 at	 a	 time	 over	





Across	all	groups	 it	was	felt	 that	everyone	had	a	responsibility,	a	role	to	play	 in	delivering	













they	have	a	different	 kind	of	 relationship	with	pupils	 compared	 to	what	pupils	 have	with	
parents	and	 felt	pupils	would	 respond	better	 to	 them	as	authority	 figures	and	heed	 their	
teaching.	 Additionally,	 it	 could	 be	 more	 comfortable	 discussing	 this	 subject	 matter	 with	




Historically,	 there	has	not	been	much	 input	within	 the	 field	of	 educational	psychology	on	
this	particular	subject	of	RSE	for	pupils	with	ASD.	No	studies	were	found	within	educational	
psychology	 literature.	 However,	 findings	 suggest	 that	 EPs	 do	 feel	 that	 there	 is	 a	 role	 for	













can	 impact	 their	 development	 of	 friendships	 and	 relationships.	 As	 such,	 findings	 indicate	
that	EPs	feel	that	they	could	play	a	role	 in	broadening	understanding	of	mainstream	staff,	
empowering	 them	 to	 feel	 ready	 to	 take	 on	 the	 challenge	 of	 the	 new	 compulsory	 RSE	
curriculum	when	it	comes	into	effect.	It	is	known	that	some	staff	could	feel	embarrassed	(as	
was	 the	 case	 of	 the	 researcher’s	 own	 personal	 experience),	 but	 EPs	 felt	 that	with	 better	











A	 key	 finding	 for	 the	 role	 of	 the	 EP	was	 the	 development	 of	 specialisms.	 EPs	 felt	 that	 it	
would	be	beneficial	to	local	authorities	to	have	an	EP	specially	trained	in	the	field	of	ASD	to	










but	 that	 these	 barriers	 in	 some	 instances	 had	 significant	 impact	 on	 delivery	 of	 the	 RSE	









To	 put	 the	 findings	 into	 a	 theoretical	 context,	 let	 us	 again	 look	 at	 Bronfenbrenner’s	
ecological	 systems	 theory	 (1994),	 explained	 in	 Chapter	 3.	 For	 any	 child,	 and	 particularly	
those	with	 ASD	 the	 ecological	 system	would	 provide	 insight	 into	 their	 development.	 The	
various	interest	groups	in	this	study	would	be	seen	to	form	part	of	the	young	person’s	micro	























themes	 of	 the	 research	 –	 Collective	 responsibility.	 It	 shows	 clearly	 how	 all	 the	 various	









applies	 though	 as	 the	 findings	 suggest	 that	 the	 attitudes	 of	 those	 working	 with	 young	







Perceptions’	 and	 the	 general	 understanding	 of	 RSE	 held	 by	 the	 different	 interest	 groups.	
This	 impacts	 positively	 on	 attitudes	 and	 filters	 ultimately	 to	 all	 aspects	 of	 delivery	 of	 the	
curriculum	–	what	to	teach,	when	to	teach,	how	to	teach	and	why	teach.	
	
Attitudes	were	 impacting	positively	on	behaviour	as	 the	study	discovered.	RSE	was	 taking	
place	for	ASD	pupils	and	where	this	was	not	happening,	there	was	intent	to	do	so.	Parents	
were	 taking	 responsibility	 for	 having	 these	 discussions	 with	 their	 young	 people	 and	
conversations	were	being	held	between	 the	professionals	 (EPs	 and	AOS)	 and	 schools	 and	
parents.	
	
One	 concerning	 attitude	 however,	was	 among	 EPs.	 The	 researcher	 found	 that	 those	who	
volunteered	 for	 the	 study	 were	 younger	 in	 age	 or	 earlier	 in	 their	 profession	 (some	 still	
training).	 The	 more	 experienced	 EPs	 did	 not	 choose	 to	 participate	 with	 one	 even	
commenting	 that	 she	 did	 not	 think	 she	 had	 much	 to	 offer	 in	 this	 area.	 This	 left	 the	
researcher	wondering	 if	 there	was	still	 some	 ‘taboo’	around	 the	subject	of	 sex	 that	made	











and	 the	 Principal	 Educational	 Psychologist	 at	 the	 local	 authority	where	 the	 research	was	
conducted.	 It	 is	 planned	 that	 the	 researcher	 will	 get	 an	 audience	 with	 these	 individuals	











To	 summarise,	 the	 findings	 of	 the	 current	 study	 were	 able	 to	 shed	 some	 light	 on	 the	




was	 recommended	 in	previous	 research	 such	as	 that	of	Hannah	and	Stagg	 (2016).	All	 felt	
they	had	a	role	to	play	in	making	delivery	possible.		
	
What	 this	 research	added	 to	existing	 research	were	 the	 views	of	 staff	 and	 their	 thoughts	





study,	 where	 the	 curriculum	was	 already	 being	 delivered,	 staff	 felt	 equipped	 and	 expert	
enough	to	do	this	and	saw	value	 in	their	contribution	to	the	social	development	of	young	
people	with	ASD	needs.	Further	 research	could	 focus	on	a	wider	catchment	of	pupils	and	
staff	 so	 a	 better	 idea	 of	 the	 local	 and	 national	 situation	 could	 be	 obtained.	 Additional	
research	 could	 also	 include	what	 the	 situation	 is	 like	 for	 pupils	 and	 staff	 where	 perhaps	
there	is	no	provision	made	for	this	cohort	of	pupils.		
	
Furthermore,	 the	 research	also	added	 input	 from	educational	psychology	which	had	been	
mostly	silent	on	this	issue	thus	far.	Within	the	profession	there	has	been	acknowledgement	
of	 this	 topic	 as	 one	 requiring	 some	 consideration	 as	 evidenced	 by	 the	 Association	 of	
Educational	 Psychologists’	 (AEP)	 Educational	 Psychology	 Autism	 Special	 Interest	 Group	










to	 their	 son	without	 first	 seeking	 parental	 consent	which	 suggests	 that	 there	 is	 room	 for	








The	new	hope	 is	 that	 the	 research	would	 raise	 the	profile	of	RSE	 for	pupils	with	ASD	and	
endorse	the	work	already	being	done	and	encourage	those	both	within	the	local	authority	
and	further	afield	who	may	not	yet	be	addressing	the	RSE	needs	of	ASD	pupils	to	gain	some	
insight	 into	 this	 issue	 and	 address	 this	 gap	 which	 definitely	 exists	 in	 some	 mainstream	
schools.	 	 It	 is	 imperative	 to	 address	 this	 issue	 so	 that	 these	 young	 people	 have	 an	
opportunity,	 just	 like	anyone	else,	to	live	a	full	and	decent	life	with	positive	mental	health	
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You are being invited to participate in a research project by me, Roxanne Kaba, 
a student at the University of Sheffield. Before you decide if you would like to 
take part, it is important for you to understand more about the research. Please 
read the following information carefully and decide whether or not you would 
like to participate.  
	
The aim of the research is to find out how Relationship and Sex Education 
(RSE) is taught to pupils in the part of England where you live. I am particularly 
interested in pupils with a diagnosis of Autism in mainstream schools.  I would 
like to find out what it was like for you when you had these lessons at school. I 
want to know how you feel about the way these lessons were taught – What was 
done well? What could have been better? 
	
I would also be speaking to parents, teachers and other people who work with 
children with Autism to see what they think as well. 
 
I understand that you might feel a bit embarrassed to talk about this topic but 
I want you to know that whatever you share with me would be made anonymous. 
This means that your name would not be used and no one would be able to 
connect you with the information. However, if you share something and it makes 
me worried about your safety, then I will have to pass that information on to 
someone who could help keep you safe. 
 
I would first be asking you to complete a short questionnaire giving your opinion 
about your experience of RSE. This will be anonymous. Once you have completed 
the questionnaire you can decide if you want to discuss your opinions in more 





this group I will be recording your voices so I could have the information I need 
to write up my project. Once I am finished writing, the recordings would be 
destroyed and no one else would be able to use them or link the information 
with you in any way.  	
	
I will share the results of the research project with you and also with others 
who work with young people with Autism so they can know how to improve 
Relationship and Sex Education for all persons with Autism. 
 
Taking part in this project is all your choice and if you decide to take part you 
will need to sign a ‘consent form’. However, you can change your mind at any time 
and without having to give a reason. It is all up to you.  
	
	
If you do decide to take part, please add your name below and return the form 
to your teacher.  
 






If you have any questions or concerns about the project, you can discuss it with 







I would like to take part in this research project called: 
‘Relationship and Sex Education for young people with Autistic 
Spectrum Disorders/Aspergers in mainstream settings’ 
 

































Pupil Questionnaire Consent Form 
 
	
Title of Research Project: Relationship and Sex Education for young people   
with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:                      Please initial box 
1)  I understand what the questionnaire is about and I have been  
able to ask questions about anything I didn’t understand. 
 
 
2.  I understand that it is my choice whether or not I complete the  
questionnaire.  I can change my mind at any time without giving 
any reason. I will not be punished for this.  
I can also refuse to answer any questions if I feel uncomfortable.  
 
 
3.  I understand that my name will not be linked to anything I write on  
     the questionnaire. I will be ‘anonymous’.  
 
 
4. I agree for what I have said to be used in future research as long  
    as my name is not linked to it. 
 
 
6. I agree that my information could be passed on to someone else if 
   I need to be kept safe. 
 
7. I agree to be part of a small group of about 2 to 4 pupils to talk  
    about my ideas in some more detail. I can change my mind about  
    this at any time.  
 
________________________ ________________         ____________________ 
Your Name  Date Signature 
 
_________________________ ________________         ____________________ 
Researcher’s Name Date Signature 
To be signed and dated in presence of the participant 
 


























































Pupil Consent Form 
	
Title of Research Project: Relationship and Sex Education for young people   
with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:       Please initial box 
1. I understand what this project is about and I have been able to ask  
questions about anything I didn’t understand. 
 
2.  I understand that it is my choice whether or not I participate in this  
research and that I can change my mind at any time without giving 
any reason. I will not be punished for this.  
I can also refuse to answer any questions if I feel uncomfortable.  
 
(Contact Roxanne Njopa-Kaba on rnjopakaba1@sheffield.ac.uk if  
you feel you do not want to continue with the research) 
 
 
3.  I understand that my name will not be linked to anything I say  
     during this research. I will be ‘anonymous’.  
 
 
4. I agree for what I have said to be used in future research as long  
    as my name is not linked to it. 
 
I agree to take part in this research project and not share 
     anything that is said in the research group with anyone else. 
 
6. I agree that my information could be passed on to someone else if 
    I need to be kept safe. 
 
________________________ ________________         ____________________ 
Your Name  Date Signature 
(or legal representative) 
 
_________________________ ________________         ____________________ 
Researcher’s Name Date Signature 
To be signed and dated in presence of the participant 
























































Pupil Questionnaire          
 
Please read each statement carefully, then tick the boxes to show if you agree, 
disagree or if you are not sure. 
Relationship and sex education will be called ‘RSE’  
	







1  I know what RSE is all about. 	 	 	
2  My parents have spoken to me about RSE. 	 	 	
3  I have lessons, or have had lessons in the past, 
about RSE at my school. 
	 	 	
4  I enjoyed my lessons about RSE. 	 	 	
6  I would like to know more about RSE.  	 	 	
7  I know who I can go to if I have questions about 
RSE. 
	 	 	
8 I think the following topics should be included in a programme that 
teaches about RSE. 
 Making and keeping friends    
 Safe sex    
 Contraception – Preventing pregnancy    
 Consent- agreement to do something    
 Dating    




9 What do think would be the best way to teach young people at school with 
ASD about relationships and sex? 
 Small groups, not in class with everyone else.    
 Open discussion    
 Mixed group – boys and girls    
 With a teacher of the same gender as the pupils    









10 What do you think is the right age for learning about RSE at school?  
 
 


































































































Pupil Questionnaire          
 
Please read each statement carefully, then tick the boxes to show if you agree, 
disagree or if you are not sure. 
Relationship and sex education will be called ‘RSE’  
	







1  I know what RSE is all about. 	 III	 II	
2  My parents have spoken to me about RSE. 	 III	 II	
3  I have lessons, or have had lessons in the past, 
about RSE at my school. 
	 	 	
IIII	
4  I enjoyed my lessons about RSE. III	 II	 	
5  I would like to know more about RSE.  III	 II	 	




7 I think the following topics should be included in a programme that 
teaches about RSE. 
 Making and keeping friends  II	 III	
 Safe sex  II	 III	
 Contraception – Preventing pregnancy  II	 III	
 Consent- agreement to do something  II	 III	
 Dating  II	 III	




8 What do think would be the best way to teach young people at school with 
ASD about relationships and sex? 
 Small groups, not in class with everyone else. II	 II	 I	
 Open discussion  II	 III	
 Mixed group – boys and girls I	 II	 II	
 With a teacher of the same gender as the pupils II	 II	 I	





















































































































Your	 son/daughter	 is	 being	 invited	 to	 participate	 in	 a	 doctoral	 research	 thesis	 project	
conducted	by	a	student	of	the	Doctorate	of	Educational	and	Child	Psychology	programme	at	




Research	 indicates	 that	 parents	 are	 best	 placed	 for	 delivering	 Relationship	 and	 Sex	
Education	(RSE)	to	their	children,	particularly	those	with	a	Special	Educational	Need	(SEN).	
However,	 the	research	has	also	revealed	that	parents	aren’t	always	aware,	skilled	or	have	
knowledge	 in	 this	 area.	 Additionally,	 as	more	 and	more	 pupils	 diagnosed	with	 an	Autism	
Spectrum	Disorder	(ASD)	attend	mainstream	provisions,	coupled	with	the	onset	of	the	new	













the	Midlands	of	 the	UK	 inform	 its	provision	of	RSE	 for	young	people	with	a	diagnosis	of	
ASD,	attending	a	mainstream	provision?’	
	
Your	 child	 has	 been	 chosen	 for	 selection	 to	 participate	 in	 the	 study	 because	 he/she	 falls	







Your	 child’s	 participation	 would	 involve	 him/her	 firstly	 completing	 an	 anonymous	
questionnaire	giving	their	opinion	on	various	aspects	of	RSE	provision.	Then,	if	they	wish	to	
discuss	these	opinions	in	more	detail,	they	can	volunteer	to	be	part	of	a	small	focus	group	
discussion	 that	would	 last	 no	 longer	 than	½	 an	hour.	 These	discussions	will	 take	place	 at	
school	 and	 would	 be	 audio	 recorded	 using	 a	 digital	 audio	 recorder,	 then	 transcribed	 for	






Analysed	data	and	 results	of	 the	 study	would	be	 shared	with	 the	participants,	 in	 the	 first	
instance,	and	with	the	local	authority	Director	of	Children’s	Services	as	well	as	the	Principal	































































































understand	more	 about	 the	 research.	 Please	 take	 time	 to	 read	 the	 following	 information	
carefully	and	decide	whether	or	not	you	would	like	to	participate.		
	
Research	 indicates	 that	 parents	 are	 best	 placed	 for	 delivering	 Relationship	 and	 Sex	
Education	(RSE)	to	their	children,	particularly	those	with	a	Special	Educational	Need	(SEN).	
However,	 the	research	has	also	revealed	that	parents	aren’t	always	aware,	skilled	or	have	
knowledge	 in	 this	 area.	 Additionally,	 as	more	 and	more	 pupils	 diagnosed	with	 an	Autism	
Spectrum	Disorder	(ASD)	attend	mainstream	provisions,	coupled	with	the	onset	of	the	new	







with	ASD	 and	 attending	 a	mainstream	 setting.	 The	 researcher	wants	 to	 explore	 the	 topic	




















used	 (to	 assist	 the	 researcher	 in	 knowing	 who	 is	 speaking	 on	 the	 audio	 recordings)	 but	




Analysed	data	and	 results	of	 the	study	would	be	shared	with	you,	 the	participants,	 in	 the	
first	 instance,	 and	 with	 the	 local	 authority	 Director	 of	 Children’s	 Services	 as	 well	 as	 the	







I	would	 like	 to	 take	 this	 opportunity	 to	 thank	 you	 for	 reading	 this	 information	 sheet	 and	


















Please	tick:		 	 	 	
	
Parent	 	 	 	 School	staff	member	 	
	






















































 Educational Psychologist Consent Form	
	
Title of Research Project: Relationship and Sex Education for young people   
with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:   Please initial box 
 
1. I confirm that I have read and understand the information sheet/letter 
dated May 2018 explaining the above research project and I have  
had the opportunity to ask questions about the project. 
 
2. I understand that my participation is voluntary and that I am free to 
withdraw at any time without giving any reason and without there  
being any negative consequences. In addition, should I not wish to  
answer any particular question or questions, I am free to decline. (Contact 
Roxanne Njopa-Kaba on rnjopakaba1@sheffield.ac.uk to exercise this right) 
 
3. I understand that my responses will be kept strictly confidential and I am 
not to share anything said by others within the focus group. 
I give permission for members of the research team to have access  
to my anonymised responses. I understand that my name will not be  
linked with the research materials, and I will not be identified or  
identifiable in the report or reports that result from the research.   
 
4. I agree for the anonymised data collected from me to be used in future  
research. 
 
5. I agree to take part in the above research project. 
 
 
________________________ ________________         ____________________ 
Name of Participant Date Signature 
(or legal representative)j 
 
_________________________ ________________         ____________________ 
Name of person taking consent Date Signature 
(if different from lead researcher) 
To be signed and dated in presence of the participant 
 
_________________________ ________________         ____________________ 
 Lead Researcher Date Signature 
To be signed and dated in presence of the participant 
 
Copies: Participant 



































































































Title of Research Project: Relationship and Sex Education for young 
people   with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:   Please initial box 
 
1. I confirm that I have read and understand the information sheet/letter 
 dated May 2018 explaining the above research project and I have  
    had the opportunity to ask questions about the project. 
 
2. I understand that my participation is voluntary and that I am free to 
withdraw at any time without giving any reason and without there  
being any negative consequences. In addition, should I not wish to  
answer any particular question or questions, I am free to decline. (Contact 
Roxanne Njopa-Kaba on rnjopakaba1@sheffield.ac.uk to exercise this 
right) 
 
3. I understand that my responses will be kept strictly confidential and I  
Am not to share anything said by others within the focus group. 
I give permission for members of the research team to have access  
to my anonymised responses. I understand that my name will not be  
linked with the research materials, and I will not be identified or  
identifiable in the report or reports that result from the research.   
 
4. I agree for the anonymised data collected from me to be used in future  
research  
 
5. I agree to take part in the above research project. 
 
 
________________________ ________________         ____________________ 
Name of Participant Date Signature 
(or legal representative) 
 
_________________________ ________________         ____________________ 
Name of person taking consent Date Signature 
(if different from lead researcher) 
To be signed and dated in presence of the participant 
 
_________________________ ________________         ____________________ 
 Lead Researcher Date Signature 
To be signed and dated in presence of the participant 
 
Copies: Participant 













































































Title of Research Project: Relationship and Sex Education for young people   
with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:   Please initial box 
 
1. I confirm that I have read and understand the information sheet/letter 
 dated May 2018 explaining the above research project and I have  
had the opportunity to ask questions about the project. 
 
2. I understand that my participation is voluntary and that I am free to 
withdraw at any time without giving any reason and without there  
being any negative consequences. In addition, should I not wish to  
answer any particular question or questions, I am free to decline. (Contact 
Roxanne Njopa-Kaba on rnjopakaba1@sheffield.ac.uk to exercise this right) 
 
3. I understand that my responses will be kept strictly confidential and I  
Am not to share anything said by others within the focus group. 
I give permission for members of the research team to have access  
to my anonymised responses. I understand that my name will not be  
linked with the research materials, and I will not be identified or  
identifiable in the report or reports that result from the research.   
 
4. I agree for the anonymised data collected from me to be used in future  
research  
 
5. I agree to take part in the above research project. 
 
_______________________ ________________         ____________________ 
Name of Participant Date Signature 
(or legal representative) 
 
_________________________ ________________         ____________________ 
Name of person taking consent Date Signature 
(if different from lead researcher) 
To be signed and dated in presence of the participant 
 
_________________________ ________________         ____________________ 
 Lead Researcher Date Signature 
To be signed and dated in presence of the participant 
 
Copies: Participant 



























































Autism Staff Consent Form	
	
	
Title of Research Project: Relationship and Sex Education for young people   
with Autism Spectrum Disorder in mainstream settings. 
 
Name of Researcher: Roxanne Njopa-Kaba 
 
Participant Identification Number for this project:   Please initial box 
 
1. I confirm that I have read and understand the information sheet/letter 
 dated May 2018 explaining the above research project and I have  
had the opportunity to ask questions about the project. 
 
2. I understand that my participation is voluntary and that I am free to 
withdraw at any time without giving any reason and without there  
being any negative consequences. In addition, should I not wish to  
answer any particular question or questions, I am free to decline. (Contact Roxanne 
Njopa-Kaba on rnjopakaba1@sheffield.ac.uk to exercise this right) 
 
3. I understand that my responses will be kept strictly confidential and I  
am not to share anything said by others within the focus group.  
I give permission for members of the research team to have access  
to my anonymised responses. I understand that my name will not be  
linked with the research materials, and I will not be identified or  
identifiable in the report or reports that result from the research.   
 
4. I agree for the anonymised data collected from me to be used in future  
research  
 
5. I agree to take part in the above research project. 
 
________________________ ________________         ____________________ 
Name of Participant Date Signature 
(or legal representative) 
_________________________ ________________         ____________________ 
Name of person taking consent Date Signature 
(if different from lead researcher) 
To be signed and dated in presence of the participant 
 
_________________________ ________________         ____________________ 
 Lead Researcher Date Signature 
To be signed and dated in presence of the participant 
 
Copies: Participant 






























































































































































































Pupil group transcript 1	
Question 1: What is your understanding of RSE? 2	
I'm here at school on the 2nd of the 11th 2018 with the pupil group I've got with me Susan, 3	
Stan, Ron and Edward and we're starting off with their understanding of the term 4	
relationship and sex education. We’ve had a practice go, so it should be easier this time 5	
aroun. So with the relationship side of things, Ron you said something about your 6	
understanding 7	
Ron > yeah pretty much relationships is about understanding how different people like think 8	
and how to sustain relationships and keep friends and that. 9	
Yep. 10	
Ron > And then on the Sex Education side of it, knowing about sex education makes you 11	
more prepared for the consequences of actually doing it since it's generally taught at the age 12	
of I think… 12  13	
Edward > Year 6 14	
Ron > and that's kind... because puberty is what triggers the... like it generally triggers both 15	
the desire to do it and also the means to do it within your body and because of learning it then 16	
you'll understand the consequences of doing certain actions in the future which will help 17	
prepare you so you know what you're getting into so you can't say that I accidentally did this 18	
or did that. 19	
Yep, yep. Wow. I think it helped having some time to think about that Ron. Well done. Susan?  20	
You had shared something on the relationship side. Do you remember? 21	
Susan> Like…like… how you get on with pupils, like listening to their needs..  and stuff. 22	
Uh huh,  good.  And Stan you had an interesting take on the Sex Ed part of it. You were 23	
thinking more about the future? 24	
Stan > Yeah the…..the medical consequences of it and understanding like it's not just…. like 25	
you can have a child that can be, like…it could affect your health for the rest of your life. 26	
And you talked about the risk of disease? 27	
Stan > Yeah like one of them will lower your immune system so even like a common could 28	
just put you in hospital. 29	
And you're referring specifically to HIV and AIDS, yes? 30	
Stan > I always forget the names. Sorry. 31	
No, no, that's fine.  And Edward do you want to add anything before we move on 32	





OK that was a good Icebreaker (all laugh)  34	
Susan > Is it definitely recording?  35	
Question 2: Should RSE be taught at school? 36	
Yes it is.  Ok so my next question was: Do you feel that this is something that should be 37	
taught at school? 38	
All > Definitely.  Oh yes. 39	
So you're all in agreement?   Why? 40	
Ron > Well as I mentioned earlier, it's generally, it's the right age so you know what you're 41	
getting into in the future, so you don't do anything accidentally that could change your entire 42	
life. It's preparing you for what may happen. 43	
O. Anybody else wants to add to Ron's comment? 44	
Edward > I suppose obviously some people when they're younger, don't really notice 45	
anything, but then when they get slightly older, their voice starts dropping and everything 46	
else happens… 47	
Ron > It's to prepare you… 48	
Edward > It’s to prepare them, to see what's happening, see what's going on and why. 49	
Yeah so you think it's good that schools start doing it, I think as Ron said,  around age 12  50	
Edward > Year 6 51	
Stan mentioned Year 6. So a little before age 12 so that when these things happen it doesn't 52	
come as a total shock. 53	
Stan > Well the physical effects will show around year 6 54	
Question 3: A role for parents 55	
Alright. do you think there's a role for your parents in teaching you about relationship and 56	
sex education have any of you had a discussion with your parents? 57	
Susan >  well they kind of....well it's kind of better coming from your parents  cos’ you like 58	
know them a lot more and stuff and you understand how they're trying to like get it through 59	
to you. It's like, it's like when somebody you don't know tries to explain it to you it makes 60	
you like…question it kind of…. 61	
Yeah ok.  Have you had your parents talk to you about ....yes? no? 62	





Ok alright. anybody else? 64	
Ron > Uhm…My parents may not have actually talked to me about it, but I do trust in their 65	
actual judgements in general. So I think that it is alright for parents to just speak up about sex 66	
education in order to help the next generation understand it, at their own pace, because at 67	
school you kinda get rushed into it at Year 6 but when you're with your parents you can take 68	
it however fast or slow you want. So doing it with your parents may actually help you learn it 69	
more easily. 70	
Edward > I suppose if with your parents you should also do it on your terms. So obviously 71	
like, they shouldn't just come over to you and go "oh we're going to talk about this now".  It 72	
should be your choice. But with school, I find it's more awkward with your parents because 73	
obviously....yeah. 74	
It's your parents (all laugh) It's like why are you telling me about this? 75	
Ron > In reality it's all about personal opinion. On whether you want to do it or not. 76	
Edward >  Because then I find if you do it at school, I find it's easier for me, because you can 77	
sort of like.. laugh at it in a way, with your friends which makes it better. 78	
LSA >  Can you clarify that point? Are you talking at school by Teachers or at school with 79	
friends? 80	
Edward > With friends. 81	
LSA > Alright. So not taught by teachers? 82	
Question4:  How it is taught at school 83	
Ok.... so you prefer to encounter sex ed through conversations with friends? 84	
Edward > No, I mean like if in a lesson, a teacher is teaching it…. 85	
Ok 86	
Edward > We can make ... 87	
And then you'll have little remarks with your friends? 88	
Edward > Yeah, which makes it a bit more comfortable. 89	
A bit more comfortable... ok, that makes sense.  Were any of you spoken to by your parents 90	
before you did it at school or was it that, when it was done at school, you mentioned it to 91	
parents and then they spoke to you about it? 92	
Susan > Well I told my mum we were going to be told about it and then she spoke to me a bit 93	






Edward > I missed the lesson. 96	
You missed it! Oh dear. 97	
Edward > Yeah because the school didn't give me a letter so I weren’t in that day. 98	
hmmm.... And how did you feel about that? 99	
Edward > I was quite happy to be honest. 100	
Ok 101	
Stan >  all of the health  lessons we missed  they were going on like….  literal videos of 102	
watching  stuff and I was like ‘Thank God I  wasn't in the lesson’. ( all laugh) It's just that 103	
they were talking about it. I'm like talk about  health over this(laughing) 104	
Ok that brings me on to my other question then which is... have you received this at school?  I 105	
know you said it started at primary school in Year 6.? 106	
Stan >  I missed it cos I moved school, so I missed it. So at my old school they did it in year... 107	
they did a quick overview of it in year 6, but then they actually went into more detail in Year 108	
7… because obviously everyone had just moved from all different schools and I think 109	
people...well I thought they thought that people needed to actually....like.. be comfortable 110	
around other people before  they start talking about this because it wasn't a school where It 111	
started From year 1 through to 6.  It started at year 6 so ..... 112	
Ok.  So they tried to get everybody on an equal footing? 113	
Stan >  yeah 114	
Ron >  I had a very opposite kind of way. I moved schools half way through year 6  but the 115	
thing is I'm reasonably sure they did it fully in Year 6 at that time if I remember correctly.  116	
And well I had already done it at my previous School then I moved and did it again 117	
So you had a 'double dose’ of it (all laugh).  So is it then from what I'm understanding that 118	
you all did it around year 6/7 and then nothing else has happened since then 119	
Edward > No, we still do it. 120	
Ron > A bit here and there it gets mentioned whenever something important related to it pops 121	
up or some new information is found out and stuff like that. It's just to prepare us kind of, 122	
because nothing is set in stone. New things are discovered almost everyday.... really 123	
LSA >  just  there is a point to clarify as well.  Certain Excel students might do things in here 124	
as interventions that may not be the rest of… what the school is doing.  125	
Susan >  I haven't done it since Year 7 126	





Stan > Well lucky all of you (all laugh) 128	
When last have you had it Stan? 129	
Stan > ummmm..... Well we did it in biology a bit, only because… just… like I, I had to do it 130	
because I went in for… I did work experience with the science department and unfortunately 131	
I dragged myself into a biology class and I was like "God we're doing this again" so then I 132	
was actually having to teach...  133	
Edward > kids about it...  134	
Stan > yeah...your year as well...(all laughing) so it was a bit ....and then they saw me round 135	
School and I was like... 136	
Just curious what year are you in at the moment? 137	
Stan >  11 138	
Year 11.. Ok 139	
Stan >  I was in year 10  at that  point so... 140	
hmmm  ok.  So you were involved in helping to deliver relationship and sex education. That’s 141	
interesting. 142	
Stan > Yeah (laughing) 143	
LSA (to Susan) you said you've not had any.  You look like you were going to say 144	
something. Is that what you wanted to say? (Susan nodded) 145	
So Susan said not since year 7.  Ron  when last did you .... 146	
Ron > uhmmmm.... I don't clearly remember but I think around Year 7 as well. 147	
Edward > Yeah…we cover it at certain times. It's just like I'd rather do a couple of weeks on 148	
it every year than we do at school. 149	
And what year are you in now?  Year 9? 150	
Edward > yeah.  151	
And Ron what year are you in? 152	
Ron > 10 153	
Edward > We did a full topic in the year 7 154	
LSA > Sometimes we do it on a Tuesday morning which not all our Excel kids go to form. 155	





Stan > PSHE is normally on a Tuesday. 157	
LSA >  And they stay with their  form group but because our lads,  they don't always go in to 158	
form group. 159	
So will there be another opportunity for them to.. 160	
LSA >   We cover that to varying degrees within Excel depending on what a student needed. 161	
Ok alright. 162	
Stan > I think the way it's taught is changed… since I was taught it though, 163	
because obviously it’s…. 164	
Tell me about that 165	
Stan > The GCSEs have changed as well. But obviously I was taught it…6 and 7… 6 was a 166	
curriculum review, 7 was the full topic, but it was more on… like what each body parts does 167	
and then I believe  year 8, year 9  was going into detail about a different like… consequences, 168	
like the diseases you can catch. And then we're learning about…like now in biology uhmm  169	
we are learning about like how... like the different .... I can't remember what it's called.... 170	
mmm.... Min-strals cycle? 171	
Susan/LSA > Menstrual cycle 172	
Stan >  That's it. Minstrals the … chocolate, innit? (all laugh) 173	
(laughing)  That's fine 174	
Stan > But like all the different cycles and like the ways around someone that can't have kids 175	
so it's, it's… I think it has changed since I was where you guys are (referring to others in 176	
group) because it's still being taught now and obviously you haven't learnt it since.....7 177	
So is that a good thing you think? Extending it? 178	
Stan > Well... so for what I want to do… when I'm older,  yes. But for other people who have 179	
no interest in it {(whispers) which I find quite heart-breaking, the science part of it by the 180	
way, I found quite heartbreaking} but it's just like they don't really... 181	
Care too much for it…? 182	
Stan > like they, like obviously, because they have to learn, learn it. But obviously they're not 183	
taking full… like… interest in it…if you know what I mean. 184	
Question 5: What to teach? 185	
Ok that's a really good point and it brings me on to one of my other questions this one was on 186	
your questionnaire as well. What kind of topics do you think would be good to include in a 187	





Ron > uhmm... 189	
So on here (the questionnaire) I had: Making and keeping friends - some people weren't sure 190	
about that one? 191	
Edward > I think all the topics are good but I don't think the actual sex part is a good topic to 192	
teach until you're older. 193	
Good point Edward. Yes Ron?  194	
Ron > Well pretty much I think all of them are important in their own way. Like they can all 195	
be taught.  Is it more like how...  so  it's more like HOW it's taught instead of WHAT  in it is 196	
taught.  You should, I think you should just include as much as possible because it's just this 197	
one off thing and once you finished it then you can pretty much…if you do it over a long  198	
period of time it's just coming back to it over and over again and if you do it all  in one 199	
sweep, then it's a lot more comfortable kind of because you know like, after today it's over 200	
and so… well… apart from… in the actual biology part of GCSE and such 201	
Stan > Yeah I have to do this probably again and again and again and again (laughing) 202	
Question 6: How to teach? 203	
So I just want to pick up on something you said there Ron. Are you saying that you think it's 204	
best to do it 'all-in-one sweep' to use your words around year 7 and then it's over?  Or would 205	
you prefer if it was kind of drip fed. - a bit in the year 7? a little bit more in year 8? a little bit 206	
more in year 9? 207	
Ron > Uhm…I think it's nice to get it all done and dusted in one go because most people find 208	
this topic uncomfortable generally, so it it would be best to just sweep it all under the rug as 209	
soon as possible. 210	
Do we all agree with that?Edward? 211	
Edward > I disagree with your comments though. When you're in the year 7 you're at that 212	
immature age where you are just going to mess around and not take any of it in. So if you just 213	
do it all in one go, all in Year 7, none of it's been taken in. 214	
Ok so are you suggesting... 215	
Edward > A little bit each year but not too long. 216	
Alright. ok.  What do you think Susan? 217	
Susan > I was going to say like.. so like carrying on from what's Calum said a bit, so like… 218	
when so like, in the younger years and stuff you should do more about like friends and 219	
relationships and stuff and when you get into the later years you should do more about like.... 220	
Ron > The sexual parts 221	





That's a good point. Yes Stan? 223	
Stan > Me being me (laughing), and having to be the opposite, ahmmm,  if you're going to do 224	
it all in one go, uhm,  considering that I'm still learning about it after 6 years from when I 225	
actually started it, it's gonna like probably need more than one lesson every two weeks as 226	
well. But like again, agreeing with the part that Susan said, like to more or less ease into it, 227	
instead of like, just go straight into it....yeah. 228	
Alright so we have different opinions there. That's absolutely fine. 229	
LSA > That might be as well because we have a 2 week time table. So I think the two week 230	
timetable thing could make a difference. If you knew you were doing something once a week, 231	
every week, that may change… 232	
Make a difference. Hmmm….  Ok on here (referring to questionnaire) I had ‘Making and 233	
keeping friends, Safe sex, Contraception,  Consent- giving your consensual agreement to do 234	
something and Dating’. Were there any other topics that anybody else thought of that might 235	
be good to include? (Quiet. Thinking) Does that pretty much cover it, you think?  Ok 236	
Edward > uhh...  I have a quick one. ahmm...  Generalized talking to people on the phones 237	
and just talking to people in general because nowadays, you start teaching a language because 238	
everyone keeps making up new words no one understands. Shortening words on phones, 239	
needs to be taught in lessons.  240	
Ok so maybe like a vocabulary of different words…. 241	
Edward > Yeah 242	
For Different things and what they mean? 243	
Ron > Yeah 244	
LSA > And situations we've done work on how to talk to girls on the phone because you 245	
interact differently and there are different expectations 246	
Stan > People are lot more open behind the screens as well so like it's ok talking face to face 247	
with someone about their feelings but like…. especially like with guys, they find it a lot 248	
easier to like talk to another person about their feelings behind the screen. 249	
Hmmm…That's interesting Stan 250	
LSA > And I don't know whether that comes within the term sexting? Have you heard of that 251	
word? (to the group) yeah? 252	
Hmmm…that could be something that could be included as well, yeah. Ok have any of you, as 253	
you've mentioned sexting, have any of you ever used the internet to find out information 254	
about sexual issues? 255	





Stan > No. Other than biology homework. 257	
Ok Stan. Biology homework, alright. 258	
Stan > Because I'm that sad nerd  that actually does science homework (laughing) 259	
Ron > I only have double science but I do do all my homework so it is understandable that 260	
some people have and that would be just awkward… 261	
Ok let's talk a little bit about question 9 On your questionnaire.  Which was about the best 262	
way to go about delivering:  ‘Small groups and not in class with everyone else’ Some people 263	
agree, some people disagree. What's your opinion on that? Do you prefer to stay in class 264	
with everybody else or to come out, maybe in Excel and do it in a little group? 265	
Edward > I don't mind…uhm.. either way. I find in small groups it's fine, but big groups it 266	
doesn't make any difference at all. Of course it's easier to teach in a big group plus you can 267	
talk to all your mates and stuff there in class about it. You can talk to the other gender about 268	
it… just general.... 269	
So it doesn't really matter for you? 270	
Edward > no  271	
Ok anybody else? 272	
Susan > I will find it easier if it's like all one sex getting taught about it. 273	
Ok so like girls alone? 274	
Susan > Yeah because if they were  boys in the class I'd kind of find it awkward trying to 275	
like..... 276	
Yes, yes that's understandable. 277	
Stan > I guess it depends on the person itself like what they are like, whether they want 278	
to…because obviously me,  I was… like I literally look like a weirdo because I was 279	
interested in the biology part of it right and it's… it's cos’ like obviously an embryo is starting 280	
from a single cell  and then it turns into a human body and it’s from one cell itself. So I was 281	
interested in that, so I was paying attention and I just look like a right weirdo.  So I guess it 282	
depends on the person whether you actually want to… like pay attention but not look like 283	
you're paying attention because obviously you're gonna get ‘finished’. 284	
LSA >But it's ok to be interested in sex and the mechanics of it and understand it all but… 285	
Stan > It's just what people look like…yeah 286	
LSA > But you might feel embarrassed about asking questions or looking interested because 287	





Stan > Because, because I was the person who was at the back of the room just writing 289	
everything down, trying to do everything. 290	
Ok so are you saying then that for you, you may have preferred to be out of class?  Or you 291	
are happy being in class...? 292	
 Stan > Yeah because… 293	
Or in a smaller group? 294	
Stan > Because there was a lot of teachers stopping, telling them to be quiet, stop laughing 295	
and I was just like (whispering)"oh my gosh I just can't ...please, don't make my parents…” 296	
so 297	
Ok what about you Ron? What would work best for you? in class? in a small group?  298	
Ron > I would rather just do it. Ok. I don't really mind either way. I can do it any way 299	
because either way it's just…you’re learning the same thing really, so it's no less awkward 300	
whether you're in umm..  mixed class, small group or large group, or literal individual.  BUT 301	
this is something different - What if you could actually like, split up, like what if an actual 302	
student chose some small groups, like with their friends and such who they felt comfortable 303	
around to learn it with… so you learn it that way. 304	
Oh ok. That's an interesting take. So they choose a group and then its taught to them within a 305	
group of their choice? 306	
Ron > Yeah. 307	
Edward > The only problem with that is the fact that some people will just pick a group 308	
where they can literally just mess around and wind up the whole class and it just wouldn't 309	
work. 310	
Hmmm…so that's something to consider. 311	
Susan > I guess if they were in a separate group then they will be with other people who 312	
actually wanted to learn about, about it. 313	
LSA > But you know like, if you…I'm just thinking, thinking about a group of friends. 314	
You've got, you got a group of boys, and it is embarrassing anyway isn't it, and one of them 315	
decides to mess about, they’re kind of disrupting it for everybody, even if within that 316	
friendship group 317	
Edward > The other reason is that you can't have 5 different rooms for like your whole class 318	
to be split up in different rooms and then you'd need 5 teachers as well. 319	
Yes. 320	
LSA > But they could do it where you carry on normal lessons and the small group gets taken 321	





Stan > Like the old interviews they used to do at my old school 323	
LSA > It could be an Intervention rather than a lesson 324	
So would you prefer if it was done in that kind of way? 325	
Edward > I am not bothered 326	
Yeah, not bothered? Ok agreement around the table then that you're not too bothered.  What 327	
about open discussion? Do you prefer someone just talking at you or would you prefer an 328	
opportunity to discuss things? 329	
Ron >  Well, if you talk about it, then you can actually discuss it as a whole class. So then 330	
everyone can voice their own opinion equally, say their own opinion. It does have a chance 331	
of there being disruption, but at the same time, it also really just… it will help, because like… 332	
in my year all of us like, or entire year, generally  in year 9,  it kind of is organised into 333	
groups and such and everyone's come around each other so it's more or less just generally…. 334	
if we went in talked about it openly, then everyone will have their own voice to share and 335	
then you probably learn about it more efficiently since everyone would be asking questions 336	
and adding more and there would be.... 337	
Ok so you think having more open discussions.... 338	
Ron > Would help. 339	
Would help. Ok Ron. Everybody agree? Any disagreement? Do we agree with that?  Yeah? 340	
ok.   341	
Edward > I agree. 342	
I know Susan you said before you prefer girls separate, boys separate. How did the boys feel 343	
about that? Would you prefer separate gender? mixed gender? 344	
Edward > Actually it would be easier having them split because I find the girls generally gets 345	
more embarrassed than the boys do about it.   346	
LSA > do they? 347	
Edward > Yeah I’d say they do. 348	
Alright Edward. Stan do you want to add anything? 349	
Stan > Like, if you like, say if like, they had a choice in like, if they were given the topics that 350	
they were taught like, if they had a choice when they were going to be taught it. 351	
Ok  352	
Stan > So they knew when they were going to be taught it so ... 353	





Stan > Yeah, so they can organise the timetable of what they were going to be taught instead 355	
of it being like, “So today we're going to learn this…” 356	
So it doesn't just land on you unexpectedly.  Ok. 357	
LSA > Do you think that some subjects should be taught separately like the biology if you 358	
were looking at genitals or whatever, and then,  that could be taught single sex. But if you 359	
were doing something like uhmm…. contraception, maybe that might be better in a mixed 360	
group where you've got points of views that could be raised. You know like a girl may say 361	
something about contraception that a boy might not realise? 362	
Edward > I think everyone’s take is different. 363	
LSA > Exactly and there’s different points of view, isn’t there? So maybe there's a case for 364	
some of it to be done all in different ways.  365	
Stan >  yeah but saying that is like like…. Like… all more less embarrassing (to himself –366	
‘that makes no sense’) or less embarrassing than that but then like then it will just be the  girls 367	
are only learning about the girls area of that part when you need to learn about both. 368	
LSA > But you can have, you can have it so that it's maybe tailored in different ways so 369	
maybe the boys don't need to know in as much detail as the girls. So the boys could still have 370	
that information but maybe it's… there are, there are certain aspects of personal care that men 371	
may not need to know and just... 372	
Stan > But then like most. most of like that area is taught in science and again you need to 373	
learn that for your GCSEs and further exams so it doesn't just have to be what you’re going to 374	
be, it has to be taught because it could be one of the questions so it can't… you need to know 375	
as much detail about us both. 376	
Edward > Yeah, because they’re not going to change the syllabus….. 377	
Stan> Yeah they can’t change… 378	
Edward > For each gender. 379	
Susan > Personally, I would find it easier. Like even if, like we still would learn about like… 380	
stuff with boys and stuff ….but I would find it easier just with girls because if the boys were 381	
there…. I just feel awkward. 382	
Ok that's clear.  Ok what about the gender of the teacher doing it? 383	
Ron > I don't think it really affects..... 384	
Stan > Yeah the teachers just act like it doesn't matter anyway. 385	
Ok and for you Susan it doesn't matter either? 386	






Susan > Yeah. 389	
LSA > So if a guy, if a male teacher was going to teach you about female genitalia or periods 390	
or something like that, will that be better or more awkward do you think?  391	
Susan > Well I feel like it will be less awkward with a woman, but with a male teacher it 392	
would just be like a teacher teaching. 393	
Hmmm.. 394	
Stan > It depends on their profession I think because most .... 395	
LSA > So you mean like if it was a science teacher? Is that what you mean? 396	
Susan > Yeah  397	
Stan > So like say for PSHE, instead of having your form tutor explain it, whilst they know 398	
their form, they have laughs with their form, they will have like, like an actual person that 399	
teaches that area, so it's like, it's taught properly instead of like your form tutor just having a 400	
laugh because our form tutor just ..... 401	
You wouldn't want your form tutor teaching it...? 402	
Stan > No we just have giggles with a form tutor. 403	
Question 6: other areas to address 404	
Ok We are almost there.  Is there anything regarding relationships and sex education that 405	
you feel you have not been prepared for? 406	
Ron > No. I feel like we've been prepared with everything we need to know. 407	
Susan > Yeah. 408	
Ok Ron so you feel you know what you need to know? 409	
LSA > (to Stan) you're probably the best one to answer that 410	
Stan > Again, things have changed since I was taught because you said you're in year 9 now 411	
and you haven't learnt it since Year 7, but I…I’m still going. I'm still learning it now and I 412	
know whether that's because of the options that I took, or the teachers have picked up on the 413	
science part but it’s a bit different so... 414	
Ok but generally you feel you you know what you need to know? There's no area of it where 415	
you are thinking "oh, I wish they had taught us more about that"? 416	
Susan > I feel like we have learnt about like how it all works and stuff, but we haven't really 417	






Stan > Do you mean like when it gets to that situation... 420	
Susan > Yeah…. like how to deal with it and stuff 421	
Yeah ok 422	
Edward > That's because they never really teach that side of it. They teach the biology of it. 423	
 Stan > Yeah that's going to be awkward for anybody. 424	
Susan >  They just teach this is what girls have got and this is what boys have got and that's 425	
it. 426	
LSA > Whereas we might do something like that more in here, within you know, Excel 427	
department. 428	
Ok, so to be more specific, things like how to go on a date with someone.. ... 429	
All > Yeah 430	
That kind of thing? 431	
All > Yeah 432	
How to decide when to have sex? 433	
All > Yeah. 434	
And when not.  Ok.  Alright, so you think those are areas where you probably need covering 435	
better 436	
All > Yeah 437	
Edward > Yeah I suppose things like just asking a girl when to go on a date with her. 438	
Stan > because as well as learning about it, you can't just like go off and do it. It's, it's gotta 439	
get to that point you can't just like...  And then like how to approach when it does get to the 440	
point. It's going to be awkward like... 441	
Susan > Yeah and how to notice when the other person is like…. 442	
Stan > Ready 443	
Susan > Yeah 444	
Those are really good points and I think I'm going to wrap up here because it's your break 445	





Stan > (After recording was stopped) I was just thinking of something else that could be 447	
taught. We could include more on homosexuality. Like LGBTQ material. This was touched 448	
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